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Foreword 


Teachers have always played a crucial role in preparing 
communities and societies towards exploring new horizons and achieving 
higher levels of progress and development. They are the prime agents 
of change. The significance of the emerging role of teachers has never 
been so critical as at this juncture. Professionalism in teacher education 
has been a matter of concern and attention in India, particularly during 
the last five decades. The National Policy on Education 1986/1992 clearly 
recognizes this and stipulates: “The status of the teacher reflects the 
socio-cultural ethos of a society; it is said that no people can rise above 
the level of its teachers. The Government and the community should 
endeavour to create conditions which will help motivate and inspire 
teachers on constructive and creative line”. Earlier, the Kothari 
Commission (1964-66) had also made specific recommendations to 
improve upon the professional, academic and social aspects of teachers. 
Over the years several innovative steps and contributions of state and 
national level organizations towards revamping teacher education have 
been appreciable. 

The National Council for Teacher Education Act, 1993 visualizes 
the task before the nation. It enjoins upon NCTE to achieve planned 
and coordinated development of teacher education in the country and 
also ensure maintenance of norms and standards. NCTE, as a statutory 
body, has taken upon itself these responsibilities in all seriousness. A 
thorough understanding of teacher education system in the States/Union 
Territories could be a pre-requisite. Specific problems of the region 
have to be understood and responded to. 

This could be done only through area-specific indepth studies. After 
several discussions with Dr. Chitra Naik, Member, Planning 
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Commission, the NCTE decided to initiate a project of State Level 
Studies in Teacher Education. Such studies could be very helpful to 
policy makers, educational planners, teacher educators, researchers 
and teachers. NCTE organized a National Level Consultation Meeting 
inviting all SCERTs in 1996. The project was concretised subsequently 
by the National Steering Committee. One of the identified objectives 
before the NCTE in undertaking this project was to present before 
the state governments, the central government, the Planning 
Commission, universities, state and national level organizations a 
complete picture of education in the State highlighting the areas of 
input required in terms of infrastructures and professional support. It 
was felt that this would be helpful to the system as whole. 
Consequently, the project focuses not only on collecting institutional 
information but also on undertaking indepth study of training facilities, 
manpower availability incoherence between content and processes, 
etc. 

Prof. O.S. Dewal accepted the offer of NCTE to function as 
National Co-ordinator for this Project. A National Project Co- 
ordination Committee comprising Dr. T.N. Dhar, Dr. R.P. Singhal, 
Prof. C.L. Anand, Shri S.K. Grover, Dr. K. Walia and Prof. O.S. Dewal, 
constituted for this purpose, has been regularly monitoring the 
progress and assisting the state level bodies in completing the task. 
To the State of Meghalaya goes the credit to complete this report 
well in time and to our satisfaction. I am thankful to D.C. Wolflang, 
Director, SCERT, Meghalaya, the State Steering Committee and 
Members of the Project Team who did commendable work in 
completing the study. 

We are also grateful to Prof. J.N. Joshi for editing the report. 
Dr. D.N. Khosla made unfailing efforts in bringing out the report in 
the present form. NCTE hopes to present more such Reports before 
the nation. 


New Delhi J.S. Rajput 
August 14, 1999 Chairman, NCTE 
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The МСТЕ, which has been enacted by the Parliament in 1993, 
has a very important role to play to revamp teacher education in the 
country, which hitherto appears not to have received much attention. 
One of the steps that NCTE has undertaken for the fulfilment of its 
objectives is to undertake surveys and studies relating to various 
aspects of teacher education in the country. The Government of 
Meghalaya in the Education Department has accepted the proposal 
of NCTE to conduct the surveys and studies of teacher education in 
the State. It can be seen from the report that teacher education in 
Meghalaya needs much to be done to improve and revamp, with the 
end in view to improve school education in the State. Though every 
step has been taken to find out and present the true picture of teacher 
education in the State, yet we feel that survey of this type may have 
to be undertaken at various intervals to provide guidelines for the 
policy framework to the Government in this important area of 
education. As far as possible informations have been collected mainly 
from those who are involved in the field coupled with the informations 
made available to the team from other relevant sources. We hope the 
surveys and studies would help to throw more light in this important 
area of education. Any suggestions to further improve the report 
would always be most welcome. 

I wish to place on record the devotion and sincerity of the team, 
which has enabled us to prepare the report. I am also grateful to the 
members of the State Level Steering Committee comprising Prof. 
P.P. Gokulanathan, Dr. R. Bhattacharjee from the North Eastern Hill 
University; Shillong and the experienced Principal of St. Mary's 
College, Shillong, Sr. Germaine Khongrimai. 
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I also wish to place on record the advice, help and guidance of 
the Chairman SLSC, Shri. Y. Tsering IAS. Thanks to the NCTE for 
financing this Survey and study and to all Inspecting Officers, 
Principals of Teachers Training Institutions and others who have 
rendered all help which has enabled us to present the Report as it is. 


Dr. C. Wolflang 
Nodal Officer, 
and 
Director, SCERT, 
Meghalaya. 
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Chapter 1 


Growth of Teacher Education in Meghalaya 


Meghalaya, one of the seven States of the North-Eastern Region of 
the Indian Union covers an area of 22,429 sq.kms. comprising 
mountainous regions with sharp terrain. Its population of 17,74,778 
(1991) consists mainly of Khasi, Jaintia and Garo tribes. The State 
Government recognizes two languages, Kliasi and Garo. The textbooks 
for Primary Schools up to Class - V are written in these languages. The 
language of the State for official purposes is English which also serves 
as а Lingua Franca for the people of different areas and the non-tribal 
population. 

District-wise distribution of population (1991) is given in 
Table 1.1. 

Tables 1.2, 1.3 and 1.4 give details about the number of teachers. 

Local Bodies and private aided school teachers outnumber 
Government school teachers. Non-Government organizations are doing 
yeoman's service in the field of education in the State. This is true even 
in the area of teacher education. 


Growth of Teacher Education 


In 1867, the Government of India sanctioned the establishment of 
a Normal School in the Khasi and Jaintia Hills at Cherrapunjee for the 
training of teachers. In 1892, the Normal School prepared teachers for 
the Primary and Middle Schools. In 1899 the Government decided to 
amalgamate the Normal School section of the Cherrapunjee School with 
the Government mission high school of Shillong. By 1946 the Normal 
School functioned in the same building. In 1947 the then Government 
requested the Welsh Mission to extend the facility in giving training to 


Teacher Education т Meghalaya 


Sg'vv cres 


(72 160°L9°8 


071555 


6091 


189'10'6 SLL'FL'LT 


v96VvC 001087 00`$955 
Yrv96 


058881 


(snsuo?) 1661 :29110$) 


*9 - 0 ӣпо28 әде ur uazpmo Зирирхя 


00'6cvcc 


00°€097 


vArpeysay Jo IIS [е10], 


S[[IH 0729 seq 


151055 


00'£vcS 


SIHH Бе ом 


әјошә гр 


70'09 


052801 


375555 


єсїї 


09178 


$17055 


$05424 


грршгт 


815599 00'9615 


5105124 


(1661) попетадоа jo повпанззта esta-jorusiq 


uoypjndog 


TT aTavi 


00`618Є 


Ун enuf 


Toug ry 3urpnjour 
SIIH ЧУ 159 


шя 


Growth of Teacher Education т Meghalaya 


807 este 


et 191215141 1098 14 


36 


STITH 09 `$ 


TE SINH ISEUS № 


vv STITH ISEU "8 


Ba: 
и 


и 


рәштюлтир Ad 


рәтү лла 


saipog 12207 


злэцоват, Алеш JO поппа ут ә51А-3212351] 


СІ 879УЈ, 


шта 


Teacher Education т Meghalaya 


08c ESZI 0881 0 0 ил 005 [ео], 
put 

$ £01 trl 0 0 6 £I зонта 1048 та | 7 
£ vv ол 0 0 ct от SMH 029075 | 9 

— == 
£I 807 812 0 0 8 Lc SMH ODM | `$ 
ix 
Ory = 98 53 $$ 9cc 08 8I 0 0 £I 8r smy 0899 | v 
66р = EEZ 907 c v 161 £91 0 0 0? [23 SIH ш, | `E 

z 

889 = 7 por 8c Ic SLT 565 0 0 81 05 5н ве № | © 
958 = 866 867 55 п 244 vLC 0 0 vs £I 5н eyy Я | T 

zu и Hd и Я и Я и Я и j. 
"ON 
тој ргртић ма papiy ла saipog 12207 1405) 1181] $ 


стала. 


злэцоеэт, Алеиила лода јо човпанута эм 


116-9661 suononnsug опапа Jo 212101094 - 222105 


1900 = 682 9/15 | ese | 
6 = $ +1 


855 = 611 611 


0511 = ZOE 


(SH) 
(S) SIH ORDA 


($) ПЕН enueg 


(S) ПІН Ier 
(SH) 


(S) sITIH Бега 


раму па saipog 10207 muisiq 


saaypeay, Алерпозоб лэЧ8тН/Алериорэ$ JO uopnqujsiq 9sra-J2L08!q 


vVISTISVL 


Growth of Teacher Education in Meghalaya 


6 Teacher Education т Meghalaya 


the Lower Primary School teachers. In 1947 the Government of Assam 
negotiated with the Khasi Jaintia Presbyterian Assembly, to set up an 
institute which was formerly known as the Cherra Theological Training 
Centre. Financial aid was given at the rate of Rs.250/- p.m. and a rent 
for accommodation of trainees at Rs.100/-. The private trainees were 
given a stipend of Rs.20/- p.m. In 1980, a new building was constructed 
and with a building grant from the Government of Meghalaya the training 
Center was shifted to the new building in 1983. Total manpower 
produced, until Meghalaya became a constituent of the composite State 
of Assam, was approximately 2000. 

The Government Guru Training School was established in 1906 
with an intake capacity of 30 trainees. It has since ceased to function 
after nine decades of its existence. The Budget provision under the State 
Budget is still earmarked for this training centre. 

St.Mary's B.T. College was established in 1937 in response to a 
request and dire need for a Women's B.T. College. It was affiliated to 
the Calcutta University in 1938 and subsequently to Guwahati University 
in 1948 and to North Eastern Hills University in 1973. Being the first 
“В.Л. College for women in the North Eastern States, it has rendered 
service in the field of secondary teacher education for the past 60 years. 
It is still considered as the best B.Ed. College in the region. 

Teacher Education institutions were established in a gradual manner 
to cater to the needs of these hills. The Christian Missionaries were the 
first to give a thought to the need of Teacher Education in the State, by 
opening the Elementary Teacher Education Institutions, known as the 
Cherra Teacher Training Centers, at Cherrapunjee and the St.Mary's B.T. 
College at Shillong. After Meghalaya attained a full Statehood in 1972 
there was an expansion in school education, but there was no 
corresponding expansion and growth in Teacher Education, save one 
Government Basic Training Centre opened in 1974 for East Garo Hills 
and one Government B.Ed. College at Tura in 1993. 

Tables 1.5, 1.6 and 1.7 indicate the development of Teacher 
Education in the State from 1867 to 1993. Teacher Education Institutions 
were opened to train teachers at the three different levels. 

The Tribes, with their own distinct dialects of which the main are 
Khasi and Garo, inhabit the State. As such Garo speaking teachers even 
though serving in other districts of the State are deputed for training to 
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the West Garo Hills. Teachers from two Districts the West Khasi Hills 
District and Ribhoi District were deputed to East Khasi Hills District. 
There is an uneven distribution of the Teacher Training Institutions and 
the DLE.Ts. also are yet to be made operational in each of the seven 
Districts of the State. The State of Meghalaya is yet to attach importance 
and take concrete steps and meaningful action in the area of Teacher 
Education. 

Table 1.9 gives a picture of the District-wise teaching posts 
sanctioned and the actual number of teachers in position. 


Policy Formulations 


Government of Meghalaya Rules and Regulations relating to Teacher 
Education 


So far there is no specific policy formulation in the area of Teacher 
Education in the State. The report of the Meghalaya Education 
Commission 1976-77 recommends that a comprehensive Act covering 
school and colleges stage should be enacted by the State Legislature, 
and rules should be framed thereunder by the Government after the 
enactment for execution of policies and programs. 


Report of Education Commission, 1976-77 


In this report stress had been laid on teachers’ training and training 
policy in order to cover the backlog of untrained teachers, programmes 
of the existing training institutions need to be reviewed and revised and 
there should be an emphasis on training of teachers for rural schools. 

Government should lay down minimum qualification for teachers 
at each level. The lowest qualification should not be below the trained 
matriculates. 

Anattempt in this direction was the constitution of the Meghalaya 
Education Commission. Its Report has yet to reach the stage of policy 
paper and implementation. 

The State Government has primarily continued with basic practices 
and policies laid down from the time of Assam Government with only 
adhoc adjustment, made from time to тело meet the situation as it 
arises. 

The adoption of the National Policy on Education 1986 and 
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Programme of Action 1992 have spelled out objectives and programmes. 

The State Programme of Action 1995 was placed in the House of 
the Meghalaya Legislative Assembly on 20th December, 1995 and is 
ready for operationalisation. 

The Program of Action 1995 under Strategies for Strengthening 
of Teachers Training, states: The present position of Teacher Education 
in the state depicts a dismal picture since Teacher Education is the most 
crucial component for educational development, it is therefore, necessary 
that this important area of education should be revamped. 

The existing Teachers Training Institutes will be organized. 
Training of Field Inspecting Staff and also teacher education at the 
Elementary Level will be undertaken by the DIETS........... Basic 
Training Centers, Normal Training Schools and other Training Institutes, 
which are imparting training, will not be closed down immediately. 
However, steps will be taken to re-organise the resource ,persons/staff 
available with such training institutions on the following lines when 
DIETS are operationalised. 

The existing staff and Instructors in these institutes who cannot be 
absorbed in DIETs due to non-possession of requisite qualifications will 
be utilized for training of the under qualified teachers as their service 
cannot be terminated. SCERT will oversee effective implementation of 
the training programs. State Board of Teacher Education (SBTE) at 
Elementary stage............... it is proposed to be set up to oversee the 
physical and academic progress and development of Teacher Education 
in the State. The Board may be headed by the Director of Public 
Instruction with membership drawn from the SCERT, DIETs and 
MBOSE, Teachers Representatives etc., Meghalaya being a small State, 
the SBTE need not have separate identity but will function under MBOSE 
as а cell for Teacher Education, Examination and Examination reforms. 


Meghalaya School Education Act, 1981 


The applicability of Meghalaya School Education Act, 1981 
published by Law Department under notification LL.131/79/112, dt.9/ 
11/81 is only for school regulations; there is nothing relating to teacher 
education to meet the changing needs to equip teachers. 

The area of teacher education i.e. Teacher Training Institutions and 
teacher educators have not been covered by this Act. 
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Chapter 2 


Management of Teacher Education 


The Management of Teacher Education in the State can broadly be 
studied under administrative control and academic aspects. 


Administrative Control 


The administrative aspects relate to establishment matters and 
financing. All matters relating to administrative control of the 
Government Institutions is totally vested with the Government, at the 
Secretariat level, which has the final say in taking decision on various 
proposals of the Directorate of Public Instruction. This includes sanctions 
and appointments, placement and transfer of personnel. The Public 
Service Commission makes the selection and appointment is done by 
the Government for Gazetted posts and by the Directorate of Public 
Instruction for Non-gazetted posts with the approval of the Government 
on recommendation of the District Selection Committee. 

Inthe Non-Government Institutions, the Government issues grants 
through the Directorate of Public Instruction. The selection of Staff is 
done by the Governing Body of the respective institution on the 
recommendation of the Interview Board constituted for the purpose. The 
Interview Board has the representation from the University and the 
Government nominee in case of B.Ed. Colleges. All norms with regards 
to qualification and the reservation policy of the State Government have 
to be adhered to. Institutions, which are under the Deficit Grant system, 
have to obtain Government approval for such appointments. 


Academic Aspects 


Academic program with regard to curriculum and syllabus, duration 
of classes and examination for the B.Ed. are vested with the North Eastern 
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Hill University which prescribes the curriculum and syllabi, conducts 
the examination, declares the results and awards the certificates. 

For the Junior Teacher Training Institutions and the Normal Training 
Schools all academic aspects including curriculum and syllabi are looked 
after by the Meghalaya Board of School Education which conducts the 
examination and awards the certificates. The State Council of Educational 
Research and Training is the main body, which advises the Board on 
matters relating to framing of the curriculum and suggesting Text 
Materials. 


Machinery 
At the State Level 


The administrative machinery, which looks after the management 
of Teacher Education, can broadly be divided under Government 
machinery and the autonomous bodies. 

The Government machinery can again be classified under the 
Secretariat Level and the Directorate Level. The Secretariat Level is the 
highest level headed by the Cabinet Minister (sometime the Minister of 
State is also appointed to assist ћит). The Cabinet Minister is assisted 
by the Officials of the rank of the Commissioner and Secretary Education 
and other Officers of various ranks like the Joint Secretary, the Deputy 
Secretary, the Under Secretary and the supporting staff. 

At the Directorate Level, the Director of Public Instruction is 
assisted by the Additional Director of Public Instruction, the Joint Director 
of Public Instruction, the Deputy Director of Public Instruction and the 
supporting staff. 


At the District Level 


At the District Level the Inspector of Schools is looking after the 
Teachers? Training Institutions with regard to allotment of funds and 
other Establishment matters like leave of staff and other procedural 
matters of the Government Training Institutions. Recruitment to the 
Grade-III and Grade - IV employees is done through the District Selection 
Board and the Inspector of Schools makes appointments. 

For the Non-Government Institutions, the Inspector of Schools 
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issues grants- in- aid and countersigns the Bills. The respective Managing 
Committee of the Institution concerned is responsible for selection and 
appointment of staff of all categories of posts. 

The respective Inspectors/Deputy Inspectors of Schools have to 
see to the deputation of untrained teachers for training to the Teacher 
Training Institutions. 


Inspection 


Since the Teachers Training Institutions are under the direct control 
ofthe administrative machineries like the Directorate of Public Instruction 
and the Inspectorate at the District Levels, inspection and supervision is 
almost confined to administrative matters. Academic supervision of these 
Institutions is seldom done since there are no such duties assigned for 
supervision. The Inspecting Officials/staffs are also not being equipped 
to handle the Teacher Training Institutions academically i.e.taking 
decision about curriculum content, methodology in teaching etc. 


Institutional Management 


The Principal is the head of the Institution. Planning for human 
power resources is the major managerial responsibility of the Principal. 
However, the Principal is assisted and advised by the Governing Body 
in the case of B.Ed. Colleges and the Managing Committee in case of 
Primary Teacher Training Non-Government institutions. As for 


Government institutions, they are guided and governed by Government 
rules and regulations. 


Chapter 3 


Resource Institutions 


The main resource institution at the State Level is the State Council 
of Educational Research and Training (SCERT), established in October 
1976. The Director of State Council of Educational Research and 
Training, who holds the rank of Additional Director of Public Instruction, 
heads it. The present situation of the faculty members of the SCERT is 
that they are taken from the State Department of Education through direct 
recruitment and from College cadres. In certain cases service of 
University teachers is also sought. 


Academic Officers 


There are Academic Officers of different subject areas. These 
Academic Officers have been trained in their respective areas besides 
their Master's Degrees. They are trained at the National Level in NCERT 
and some of them have received training abroad. They enter service in 
the Lecturer grade scale of pay and are given upgraded scales in the 
senior grade and selection grade after completing eight years and sixteen 
years of satisfactory service respectively. There are altogether twenty 
academic officers at present. They are supposed to provide academic 
support to the teacher educators through training, workshop, conference 
and other academic programmes pertaining to enrichment of teacher 
education including curriculum and evaluation system. 

The academic Officers are assisted by the Statistical Assistant, 
Research Assistant and Technical Assistant. 


Administrative Aspects 


Тће administrative aspects of State Council of Educational Research 
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and Training are administered by the Secretary of State Council of 
Educational Research and Training who is assisted by the Superintendent 
and the supporting staff. 

Table 3.1. indicates the staff position of State Council of 
Educational Research and Training. 


DIET 


At the district level, the District Institute of Education and Training 
(DIET) will be the nodal agency, which will function under the 
supervision of State Council of Educational Research and Training, which 
is the Apex Body at the State Level. 

The DIET in each district is going to be headed by the Principal, 
assisted by Senior Lecturers, Lecturers and other office staff. 

The District Institutes of Educational Training are yet to be 
operationalized in this State. Posts for three D.I.E.Ts have been 
sanctioned. They are yet to be staffed and equipped to carry out their 
responsibilities in the revised scheme of restructuring and re-organization 
of teacher education in the State. 


Regional Resource Centre 


NCERT has set up a North - East Regional Institute of Education 
(NERIE) at Shillong, w.e.f. January 1, 1996 to provide academic and 
technical support to the State Governments of Arunachal Pradesh, Assam, 
Nagaland, Meghalaya, Manipur, Tripura and Sikkim, for programmes 
of qualitative improvement of school education in the region. 

NERIE, when fully functional, will be the Regional Resource Centre 
of the North-Eastern region. Hopefully the Resource Centre will be 
advantageous for the teacher educators serving under Meghalaya. 


Resource Institutions 


("P1409 21491) 


055-0521 


quopue} 
-ипәйп$ 220 


/020-00/1 


1016-8191 


ueuelgrTissv | ^ 


12441801215 


-ор- 


IIUM 21025 
umo ourum1301q 


s1oje[sue1], 


-/00£c PITIS -/0097 ID 
uonoojas :uorouro1d 
pue uoneusisop ju929M 


08у оуу 


"epe SSW 
әш шоу шоя 


Ра а VW 


510254109) 


-/0$17-0005 


$зәлїзә7] 


1504 
1UDIDA 


-1001$-00$$ 


-/0087-0008 


таи 


ача 


=/05$5-0068 


иопроууто 


1 
ргиоцзирб 


isod 


«ра fo 21225 


(L6'9'T чо sv) єАвүецЗәр{ ‘LAYS 991 ш uonisog 31935 


ГЕ ЯЛЯУТ 


1504 
241 Јо aon 


Meghalaya 


т 


Teacher Education 


22 


-op- 


WAD 


-op- 


чешцәўедү 


SLIT-/078 


"го Која шо 
Tenseo se ројшодде 


АМО L 


-/0$$1- $46 
EIE 


20121240 12efo1q 


"/S£LT-0S0T 


25104]. 


75661-00%1 


75661-00% 1 


assy Áre3qr] 
уат 


= 


"/OSLC-0SST 


SV STA 


-шпо-у ФП 


-ор- 
-/0LO£-00LT 


“assy Teorugoa, 
355ү Yoreesay 


"/0LO£-00£T їй “ssy [2051015 


— 


7/0522-0581 


iomeo || 


-umn5-juejunoooy 


1504 
зирорћ 


1504 


pauoyouvg 


Ang fo 21225 


1504 
ayı fo гшру 


(puo?) 21891) 


Chapte 4 


Brief Profiles of Teacher Education Institutions 


Introduction 


Teacher Education Institutions in the State are essentially meant 
for meeting the training needs of teachers under the three stages of 
school education, i.e., the Lower Primary, the Upper Primary and the 
Secondary or High School. 


Junior Teacher Training Certificate Course (J.T.T.C.) 


For the primary stage there is a one-year Junior Teacher Training 
Certificate course or the J. T. T.C. There are seven such training 
institutions, four of which are Government managed known as Basic 
Training Centers (BTC) and the remaining three are privately managed, 
which receive grant-in-aid from the State Government. Of these three, 
two are managed by the Catholic Mission and one by Khasi Jaintia 
Presbyterian Synod. 

The function of the B.T.C. is to train the departmental untrained 
Lower Primary School Teachers eligible to be recruited for teaching 
after HSLC/SSLC (Matriculation) i.e., +10 passed. There were also 
those untrained under-matrics, i.e. below Class X. The enrolment in all 
the B.T.Cs. was a 10096 departmental untrained teachers on full salary. 

The function of the private J.T.T.Cs is in line with the B.T.Cs. 
However, apart from the departmental teachers, residential pre-service 
trainees are also groomed here to meet the need of the Mission Schools 
in remote areas. They are prepared and tutored for appearing at the 
general school public examination like the SSLC too. 


24 Teacher Education т Meghalaya 


Normal Training Schools 


For the Middle or Upper Primary Stage there are two Government 
Normal Training Schools (NTS). Their Course is of a 2-year duration. 
The function of the NTS is to train the departmental Upper Primary/ 
Middle school untrained teachers. HSLC/SSLC and P.U. passed 
candidates are eligible to be recruited for teaching. 

The main function of both the above mentioned levels of teacher 
training courses is to clear the backlog of untrained teachers and so 
they are mostly in-service teacher training centres. The Inspector of 
Schools deputes/selects the teachers for training after a service of five 
years. Very rarely is admission sought by those who have not joined the 
teaching profession. These teacher training courses are not taken as a 
pre-requisite to join the Lower Primary and Upper Primary teaching, so 
the back-log of untrained teachers keeps on increasing. The 
deputationists are mostly selected from amongst the Government schools 
and the private schools that are under the deficit grant-in-aid. Very 
rarely those serving in single teacher schools get the opportunity to be 
trained whereas they are the ones that need training to cope with such 
classroom situation. So also very rarely those serving in Private school 
get the chance to receive such a training. 


B.Ed. Colleges 


For the training of secondary school teachers there are three B.Ed. 
Colleges, two private aided, the St. Mary's B.Ed. College and the Post- 
Graduate Training College at Shillong; and one Government B.Ed. 
College at Tura. The function of these colleges is to prepare the candidates 
for the B.Ed Degree. They cater to both, the training of the departmental 
untrained secondary school teachers and also admit fresh candidates 
who have not entered the teaching profession. 

There is no pre-service training consciousness amongst those 
joining the elementary schools as teachers, as it is observed among those 
joining the B.Ed. course. However, not all who joined and completed 
the B.Ed. degree course joined the Teaching profession. There is a 
provision of grant of an advance increment for teachers who have a 
B.Ed. degree. 
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Infrastructural Facilities 


AII the Basic Training Centers, Junior Teacher Training Centers, 
Normal Training Schools and B.Ed. Colleges have their own land 
(Table 4.1). 

The buildings of four Basic Training Centres are old and semi- 
pucca. However, the Principal and Instructor were coping with all 
inadequacies. There is a need for renovation but nothing was done so 
far. One Basic Training Centre with no proper hostel accommodates 
the trainees in any of the make-shift rooms. There is a dearth of laboratory 
equipment, furniture and training materials in almost all the Basic 
Training Centers. The infrastructural problems was highlighted by one 
principal who remarked, “А. proper up-to-date type of building with 
essential equipments should produce a climate more conducive but even 
this Centre which is located at the heart of the state Capital seem to be 
an isolated and stagnant island.” Another remark by one instructor in 
another B.T.C. was that the existence of their Centre was perhaps 
forgotten, saying “Our Centre is being untouched by changes, 
improvements, innovative experiment etc., because of the lack of concern 
and apathy from the higher authority. Consequently, we are left with 
only the methodology of no cost and low cost classroom transactions." 
However endeavour was made to make the training effective. It was 
observed that under the private Junior Teacher Training Centres the 
buildings, furnitures, laboratory equipments, and playgrounds are short 
or standard size, yet they are clean, well maintained, properly managed 
and utilized to the maximum. One private aided Junior Teacher Training 
Centre managed to acquire a computer for the use of the Institute, on 
their own. 

The two Normal Training Schools are better than the Basic Training 
Centre. There are basic amenities like telephone, proper electric 
connection etc., however, the apparatus provided for the laboratories are 
of inferior quality. There are no playgrounds. The Common Rooms are 
sometimes used for indoor games. The general condition needs 
improvement and a touch for a more conducive atmosphere for studies. 

Out of the three B.Ed. colleges, two are well equipped. One is yet 
to have proper building and laboratories. However, it was observed that 
inspite of the provisional arrangement to cater to the training needs of 
the area the college was well maintained and managed and optimum use 
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of available meagre resources was utilized in the interest and for the 
effectiveness of the secondary teacher training. 

In general it was found that in spite of having to cope with certain 
difficulties arising from the large number of admission seekers against 
the intake capacity and the existing provision, the B.Ed. colleges have 
been producing on an average 400 B.Ed. trained teachers per year. (Both 
pre-service and in-service). 


Institutional Administration and Management 


The Principal occupies the key position and is entirely involved in 
all the activities of the Institution. He/she exercises general control over 
the Institution/College and the practicing schools attached to the 
respective institution. Management and mobilization of physical 
resources like buildings, curriculum, text books, library, laboratory 
equipments and playground and the organization and supervision of 
instructional/training materials and curriculum transaction are all under 
the administration of the Principal. The Principal is also delegated with 
certain financial powers in order to manage the Institution. In Meghalaya 
out of the 9 heads of Teacher Training Institutions in position, only 2 
were females. Under the B.Ed. Colleges all the heads were females. 

Dedicated Principals ensure that each and every classroom activity 
and the development of the students are well taken care of. The effectiveness 
of Teacher Education lies on the Principal of the respective Institution. 

The administrative set up in Meghalaya is that the Principals act 
under the direction of the Directorate of Public Instruction and the 
administrative control of the Inspectors. Proper streamlining and a 
concern towards Teacher Education set up is yet to be seriously taken. 
Instructors and Lecturers also actively participate in the administration 
and management at the institution. There were regular staff meetings. 
It was found in some Teacher Education institutions that the staff 
members readily interacted and supplied the necessary materials to the 
investigating team їп the absence of the Principal. There was a very 
close link and rapport. 

The overall management and administrative control of the 
Government Teacher Education Institution vests with the Government 
of Meghalaya and for the Private aided there are Managing Committees 
duly approved by the-Government through the Inspector of schools. 
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Tables 4.2 and 4.3 give details regarding the management, number 
of teaching staff, Principal and pay scales of the Teacher Education 
Institutions in the year 1996 - 97. 


Staffing 


The heads, of all the three levels are designated as ‘ Principal’. 

The Elementary level teacher educators are designated as 
Instructors. 

Besides Science Instructor and Art Instructors, there are Craft 
Teachers in different trades, most of them are diploma holders from the 
Industrial Training Institutes. There is a variation of strength and number 
of staff amongst Teacher Training Institutes. 

Staff under the Government Institutions can be transferred from 
one to the other. Educationally, the status of Principal and Instructors is 
the same. However there was a situation where a Principal is a B.A. 
whereas a senior most Instructor an M.A., B.T. due to the situation that 
the former joined service as a school teacher while the latter as an 
Instructor. 

The Secondary Teacher Educators are designated as lecturers and 
Sr. lecturers. Besides the regular lecturers, there are part-time lecturers 
to cater to the needed expertise in various subjects. 


Curriculum Framework 


There is a uniform core course in Teacher Education program for 
each of the three levels. 


Junior Teacher Training Course 


Method in Child Psychology or Pedagogy 

Teacher Education in Emerging Indian Society 
Mathematics 

Environmental Studies (Science and Social Studies) 
Language (Hindi, Khasi, Garo, English) elective 
Health and Physical Education 

Work Experience like Carpentry, Weaving and Craft 
Art Education 
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However, the Curriculum transaction at this level was confusing 
to the trainees as the content of the method subject was under the old 
course whereas the Lesson Plan and practical teaching was of the new 
course. 


Normal Training School 


Principles of Education and Educational Psychology 
School Organization and Management 

Social Science 

Science 

Mathematics 

Language (Hindi/Khasi/Garo) elective 

English 

Craft and Work Experience 

Art Education 


2-б з \їл ьш оз 


The Curriculum under the Normal Training School — the Meghalaya 
Board of School Education — prescribed method subjects far removed 
from the existing prescribed syllabus for the Upper Primary or M.E. 
Schools. The lesson plans and practical teaching were all based on the 
old syllabus, a situation where the trainees of the 1996-97 batch will be 
teaching a different syllabus when they resume their teaching after their 
teacher training course. It will be till the end of the 1998 academic year 
when the Normal Training School teacher trainees will be examined 
under the new syllabus, which is being introduced w.e.f. 1997. Since 
the Course and preparing the trainees for the examination is a must, this 
poses a situation where the desirability of the Classroom need clashes 
with the training provided for, due to concern on school education without 
concerning on the corresponding teacher education curriculum. The 
Teacher Training Institutes were also having difficulties with the 
unavailability of requisite textbooks in local languages. 


B.Ed. Colleges 
(i) Core Papers: 


1. Education in Emerging India 
2. Educational Psychology 
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Evaluation 


]. Traditional and modern (both). 


2. Annual based on the weightage of the 2046 internal and 80% 
external assessment for B.Ed. whereas for the Elementary the 
weightage for internal is 25% and external 75%. 


Method and mode of internal assessment is the Teaching of the 
lesson plans delivered and behavior in classroom which are observed 
critically by the Instructors/Supervisors. Feedback is given on the lessons 
plans. 

Besides practice teaching, the B.Ed. students have to take up a 
small research project, a choice from any area under Adult Education, 
Educational Technology or Educational Psychology to be supervised by 
the Lecturers. Externally the evaluation is on the performance of the 
Final lessons and written examination at the end of the academic session. 


Different Modes of Teacher Education in the State 


For the three levels of Teacher Education programme in the State 
there was no provision for Correspondence course or private appearance 
at the examination save in cases of failure and to qualify in certain 
subjects/paper. However, some private educational agency in Shillong 
like the * Cubic Computer Centre “ is propagating and facilitating the 
Distance mode and Correspondence Course for the M.Ed. There are 
few Heads of schools and teachers who feel that this course even though 
costly and difficult is a boon towards their professional growth, since 
this mode is the only way they can enrich themselves and go beyond 
their B.Ed. especially when they are tied with their school schedules. 


Teacher Education Institutions 


There were three Districts in 1972 when Meghalaya was carved 
out from Assam and attained full statehood. They were Khasi Hills, 
Garo Hills and Jaintia Hills. Later hills districts were split into East 
Khasi Hills and West Khasi Hills, West Garo Hills and East Garo Hills 
Districts. In due course, the East Khasi Hills was again divided and Ri— 
Bhoi District was created. Likewise, the West Garo Hills was divided 
with the creation of South Garo Hills. So from three districts in 1972 
there are now seven districts. 
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Asit was then, there were three Government Basic Training Centres 
one each in each of the three District headquarters, viz, Shillong, Tura, 
Jowai(Thadlaskein). The Government Guru Training Centre, which was 
established at Tura in 1906 ceased to function recently, because of a 
decision to shift this G.T.C. to Baghmara, headquarter of the newly 
created District of South Garo Hills. 

Apart from the four Government primary teachers training 
institutions there were two private aided Junior Teacher Training Centres 
— the Cherra Teacher Training Centre established since 1867 at 
Cherrapunjee; and the St. Mary Mazzarello Junior Teacher Training 
Centre at Jowai established in 1961. These training centres were primarily 
set up to cater to the training of the Mission School teachers. 
Subsequently, they got the recognition from the State Government. 
Departmental trainees are also deputed to these institutions. 

Two Government Normal Training Schools were established in 
1968 at Cherrapunjee (East Khasi Hills District) and another at Tura to 
cater to the training of the Upper primary school teachers. These 
institutions remained as they were, with not much improvement to meet 
the changing needs of the Upper primary level teachers. This level is 
the worst affected level in term of untrained teachers. 

At the Secondary level there were two colleges, the St.Mary's 
College established 1937 and the Post Graduate Training college in 1964, 
both in Shillong. With the increasing awareness and desire of fresh 
candidate to до B.Ed. these colleges have difficulties to meet the increased 
pressure for admission. The enrolment at this level is higher than the 
intake capacity. 


After 1972 till date three Teacher Training Institutions came up: 

1. Тһе Government Basic Training Centre at Resubelpara, East Garo 
Hills in 1974. 

2. Тһе (Catholic Mission) Lum Jingshai Teacher Training Centre at 
Marbisu in East Khasi Hills in 1976. 

3. Тһе Government B.Ed. college at Tura in 1993. The first batch of 
nine students appeared the examination in this year itself with 10096 
pass percentage. Since its inception till date in June 1993 the college 
was functioning with only one Principal and one lecturer with the 
help of seven part-timers. All these three institutions got their 
recognition by the NCTE. 
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D.I.E.T. 


DIET buildings at Resubelpara East Garo Hills, Cherrapunjee East 
Khasi Hills and Thadlaskein, Jaintia Hills, were completed. Presently in 
1997 steps for staffing the three DIETS have been initiated, but they are 
yet to take off. 


Fulfilment of N.C.T.E. Norms 


As required under the NCTE Act 1993, Teacher Education 
Institutions in Meghalaya were instructed and guided by the S.C.E.R.T. 
in 1996 to apply for recognition. In doing so they were required to fulfil 
the norms and standards required in respect of staff, physical 
infrastructure, admission criteria, curriculum transaction etc. 

All the B.Ed. colleges in the State responded and initiated necessary 
action. By the time of filing this report all have got their recognition with 
necessary instructions for fulfilment of additional requirements and needs. 

Out of the two Government Normal Training Schools one has been 
recognized and.another one was still awaiting for Government sanction 
and allotment of funds needed for recognition fee. 

Two Government Training Centers have got their recognition and 
the other two were still in the process due to administrative reason. 

Two of the three private Junior Teacher Training Centers have got 
their recognition. The other private aided Junior Teacher Training Center 
was amongst the earliest which took necessary action towards recognition 
but due to some drawback, recognition was not granted and the matter is 
under process with NCTE Eastern Regional Committee. Teacher 
Education Institutions should be given some assistance and time to 
improve their infrastructural and instructional facilities to meet the 
desired norm and standard as laid down by NCTE. 

With regard to admission criteria, the applicability of the NCTE 
norm is yet to be realized and materialized as admission is mainly for 
in-service training of the already appointed untrained and under qualified 
teachers. 

Only for those appearing for B.Ed. as pre-service the requirement 
of 40% to 50% marks in the qualifying examination was insisted upon 
and the admission test weightage is 60% for the written test and 40% for 
the interview. 
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The State Government is yet to review the traditional admission 
criteria. Attention is needed not only to clear the backlog of untrained 
teachers but also to supply trained teachers to the rural areas and newly 
opened schools. 


General Reputation 


The reputation of an institution is the outcome of the efforts, 
achievement and interventions initiated by the teachers and principals 
in all the processes of creating useful and applicable products as teachers. 
A lookat the working of many of the institutions and attitude of Principals 
and teachers convinces that all are endeavoring towards attaining good 
reputation through examination results which are uniformly good. 
However, in the case of some institutions the trainees were provided a 
system of values giving rise to а desired effect of development of teacher 
skills, attitudes and wholesome personality. The claim for reputation 
was made, asthe trainees were doing yeoman service in villages. The 
strength of the Institutions lies in the highly motivated, dedicated, alive 
and alert Principals and Lecturers. 

The weakness of the Institutions can be attributed to: 


* Distance between functionaries of educational set up and the Teacher 
Education Institution especially at the Elementary Level. 

* Lack of teaching materials and absence of teaching aids, relevant 
equipments with changing needs. 

* Insufficient co-ordination between (i) Curriculum Framers and the 
teacher education set up and (ii) between paper setters/examiners and 
the actual curriculum of Junior Teacher Training Centre. Importance 
and stress are given to the theoretical aspects neglecting the practical 
aspects. 

* There is no scope for induction of innovative technique in practical 
teaching, in view of the rush with the prescribed curriculum. 

* No proper curricular activities as the course for B.Ed. and the J.T. T.C. 
is too comprehensive for a period of 9 (nine) months only. 

* Buildings of Government Institutions are in a dilapidated condition. 

* Lack of proper laboratory, library and the text books for different 
subjects in the curriculum. 

* Absence of basic amenities. 
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Contrary to the other two elementary levels, admission seekers for 
B.Ed. College exceed the intake capacity. 

From a sample of 80 student teachers the qualification and year of 
experience before doing their B.Ed. Course is as shown at Table 4.4. 


TABLE 4.4 
Qualifications of B.Ed/Entrants 


B.A. 
B.A. (Hons). 
B.Sc. 

B.Sc. ( Hons. ) 
B.Com. 

М.А. 
Ph.D. 


Majority of trainees are graduates in Arts or Science and most of 
them were deputationists. The criterion for deputation is 5 years of 
teaching service in a school. However, about 4% of the teachers were 
deputed after a service of 16 years preceding admission. Those from 
the science stream got their deputation only after completion of the 
requisite 5 years. The M.As have completed only 2 years of service ina 
school and were doing pre-service course. The lone doctorate was a 
Kendriya Vidyalaya teacher who was deputed for teacher training after 
а year's service. 

The heterogeneity of the situation prevailed at this level too, but 
due to the maturity of the students training can be imparted effectively. 


Intake Capacity 


There is a uniform intake capacity of 50 under all the Basic 
Training Centres/Junior Teacher Training Centers. However, there isa 
variation in the number of trainees enrolled due to the deputation quota 
for each educational Sub-division. The distribution of trainees varies 
from one institution to another, with one Training Institution having just 
15 and others ranging from 27 — 29; 38, 39 — 42; 54 — 60; 44 — 48. 
Majority of the institutions have a lower admission rate than the intake 
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capacity. A sample of enrolment available from one B.T.C. is given in 
Table 4.6. 
TABLE 4.5 


Enrolment under the Basic Training Centre, Resubelpara 


In-service Training 


20 
20 
17 
17 
17 
19 
17 
19 
16 
15 
17 
26 
23 
32 
33 
24 
29 
28 11 

Reular training course suspended due to one month crash training 

programmes on the new curriculum for Primary schools. 


27 14 
31 11 
CA E 12 
32 7 


1 


3 
3 
3 
1 
3 
1 
4 
5 
13 
3 
"m 
8 
7 
14 
7 


Тога] 23 years 


The intake capacity under the Normal Training School is 80; 
40 for the first year and 40 for the second year. It was observed that in 
the second year the number of trainees dwindles due to the lack of interest 
of the trainees for having to repeat most of what already done during the 
first year. The average turn out at the first year is 25.6 and the second 
year is 16.6 (Based on responses). 
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Even though admission is less than the intake capacity, seldom 
will pre-service candidates and teachers of private schools seek admission 
except only in the private managed institutions who cater to training 
needs of teachers of mission schools. 

B.Ed. Colleges — The intake capacity varies from one college 
to another. There were many admission seekers for the B.Ed course, 
mostly fresh graduates. Two Colleges admit students as per their intake 
capacity of 60 and 50 respectively. In another (ће admission triples/ 
quadruples the intake capacity of 100 due to pressure of admission 
seekers, besides having to admit/enrol the departmental deputationist. 

A sample from Garo Hills — showed there were 171 High Schools 
under South and West Garo Hills and 45 High Schools under Wast Garo 
Hills. It was felt that the only B.Ed. at Tura is insufficient to meet the 
need of this area. 

The enrolment position (as in 1996) under all the T-E.Is is as follows: 


TABLE 4.6 
Enrolment in Teacher Education Institutions 


Level Sanction Average intake 


Primary (1 year) 50 to 60 each 37 


Upper Primary 80 (40-40) 29(1* year) 
(2 years) 5 to 30 (2™ year). 


Secondary (1 year) 220 Excess. 


Fees Charged TABLE 4.7 


Institution Tuition 2 Admission Games Hostel 


BTC а Annual Fee 


Junior Teacher б Rs.100/- 
Training Centre 


Rs.125/- | Rs.250/- 


(Tribals) 
Rs. 200/- Rs. 605/- Rs. 1105/- 
(others) for others 
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Examining Body 


The Junior Teacher Training Certificate examination for the primary 
School Teachers and the Normal Training School Certificate 
Examinations for the Upper Primary School teachers are conducted by 
the Meghalaya Board of School Education. The syllabus and the credits 
for each subject which is 2596 internal assessment and 75% external are 
also being prescribed by Meghalaya Board of School Education in 
consultation with S.C.E.R.T. The examiners for the final practical 
teaching are selected by the Meghalaya Board of School Education, 
mostly from amongst the Inspecting officials. 

АП the B.Ed. Colleges are affiliated to the North Eastern Hill 
University which is also the examining body and prescribes the syllabus, 
and the eligibility conditions for appearing at the examinations like 75% 
attendance and 240 working days. 


Examination Results 


572 teachers have passed the Junior Teacher Training Certificate 
Course in the last three years 1993 - 94, 1994 - 95, 1995 - 96 and the 
average pass percentage was 88.13. 

Under the Normal Training School Course, a total of 142 teachers 
have passed out during the last three years, the pass percentage being 
100%. 

Under the B.Ed. Course the number of students who passed was 
1162. The pass percentage was 60.63%. The position for the last three 
years 1993 - 94; 1994 - 95; 1995 - 96 is as in Table 4.8. 


TABLE 4.8 


Pass Percentage in Teacher Education Institutions 


Institution No. Appeared Pass 
Percentage 


Junior Teacher Training Centre 83.13 


Normal Training School 100 


B.Ed. 80.63 
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3. Secondary Education and the teacher 
4. Problems of Education in India with special reference to North 
Eastern Region 


(ii) Optional (any 2): 

1. School Organization and Management 
2. Educational Technology 

3. Education of Exceptional Children 

4. Adult and Non-formal Education 
5 
6 


Population Education 
Guidance and Counselling 


(11) Teaching Subjects. (Any 2): 


Social Studies 
M.LL. (Selective Bengali/Hindi/Assamese or Khasi) 


1. Mathematics 

2. Physical Science 
3. Life Science 

4. English 

5. Geography 

6. History 

Te 

8. 


Research activities are also another requirement in fulfilment for a 
B.Ed. degree. Each individual student has to complete one project as 
per B.Ed. syllabus. Some of the areas are Educational Surveys including 
problem'studies; rural hygiene and sanitation; health education; adult 
literacy; Sociometric studies; Book review; studies of learning problems 
of students; Remedial teaching, Evaluation; Co-curricular activities, 
Organizational studies of schools or administration. 

Work Experience/SUPW activities — Embroidery; Knitting, 
Bamboo and Cane work; Land Development 

Art Activities — Painting, Clay Modeling, Paper cutting and Campus 
Beautification. 


Mode of Curriculum Transaction · 


Elementary 


Lecture, discussion, explanation from the text and demonstration, 
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notes for different topics are given due to non-availability of textbooks 
in local language. 


Secondary 


Lecturing 80%, major part of teaching. 

Lecture-cum-discussion 15% . 

Tutorial 5% assignment/Library work. 

Seminar and Group activities once or twice in an academic year due to 
time constraint. 

Laboratory utilization negligible. 

Notes to supplement the text. 


Practice Teaching 


Junior Teacher Training Certificate, requires the fulfillment of 
practice teaching as under: 


1. Number of subjects to be taught and supervised internally - 20 


2. Number of lessons to be delivered. - 10 
3. Number of lessons to be examined s - 3 
4. Model lessons/Criticism lesson. = 2 


Lesson plans have to be prepared by the student teachers under the 
method subject Instructors, Supervision by the faculty and principal as 
per expertise. 


Practice Teaching for a Normal Training School is: 


i. | Number of lessons to be delivered - 5 
ii. Number of lessons to be examined - 3 


B.Ed. Colleges 


Initially theoretical knowledge on Micro-teaching skills is given, 
followed by demonstration by teachers or old students. A booklet on 
Micro-teaching skills is provided which is read and explained. Each 
Micro-teaching skill is practised individually in a simulated situation in 
groups under the Supervision of the teachers. All these skills are then 
integrated and the student practises the Macro-teaching skills. 


1. Number of lessons to be delivered, 40 in all, 20 for each selected 
teaching specialization course. 
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2. Lessons to be examined 15+15+10 (Micro lessons) = 40. 
3. Model lessons/Criticism lessons 3-4/5-6. 


Practice Teaching Schools 


АП the Elementary Teacher Education Institutions have practicing 
schools attached to them. Out of the three B.Ed. Colleges only one has 
a Practice Teaching School. The other two have to send their students to 
various schools for practice teaching and actual classroom experience. 

Presently there are no model schools for practice teaching. 


Extra Curricular Activities 


Importance is given to extra curricular activities like Drama, 
Cultural Activities; Literary activities like Debate etc; Field Trips and 
Community Work and Sports and Games at all the three levels of Teacher 
Education. 

Medical facilities are provided in 4 Basic Training Centres and the 
3 Junior Teacher Training Centres. All B.Ed. Colleges have provision 
of First Aid. 


Teacher’s Associations 


Two Missions run Junior Teacher Training Centres and one B.Ed. 
College has an Alumni Association where literary and other social welfare 
programmes are taken up. Apart from this, there is no service association 
of teacher eductors. 


Admission Criteria 


Admission procedures were non-existent for the Junior Teacher 
Training and the Normal Training School course. The intake depends on 
the Inspector/Deputy Inspector of schools who deputes the teacher 
trainees from amongst the untrained teachers, under respective District 
or sub-division. 

The number of student trainees enrolled were: 


50x7 |259 37 
80 59 


i. 7 Junior Teacher Training Centres 
ii. 2 Normal Training Schools. 
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Thus, the actual intake is far less than the sanctioned number and 
intake capacity. At the Normal Training School course trainees drop - 
out after the first year. 

There are few "Teachers to Бе” (pre-service) at the private aided 
teacher training institutions. 

The split of the deputationists by their educational level enrolled 
in the Basic Training School and Junior Teacher Training Centre was 
found to be about 596 - Class VI, 10% - Class VIII; 35% Class IX and 
50% High School Leaving Certificate passed. 

The qualification of those at the Normal Training School was in 
majority of cases P.U. (Arts) pass and some of them were H.S.L.C. (+10) 
pass as well. 

For the secondary teacher training leading to a B.Ed. degree, norms 
and standards, rules and regulations are set by N.E.H.U. and the State 
Government. The recruitment procedures are there to cater for in-service/ 
pre-service teachers. 

In-service — The teacher of Government/Government Aided and 
Social Education organizers are usually deputed for B.Ed Course in any 
ofthe three Institutions from amongst those teachers and social education 
organizers who have served for more than 5 years. The deputationists 
have to sign an agreement as per Education Department Rules and Orders 
(Vol. - 1 revised edition 1995) before taking admission. The time limit 
for preparation of 6 days both at the beginning and end of the course are 
allowed as under S.R. 3 (I). 


Those admitted under terms of deputation were as under: 
—— ——— ae edo tee 


Total Male Female 
м 


Post-Graduate Training College, Shillong 35 34 1 
St. Mary's B.Ed. College, Shillong 8 0 8 
B.Ed. College, Tura 30 24 6 


For the rest of the admission seekers, admission and enrolment is 
preceded by an admission test and personal interview to select eligible 
candidates. The eligibility criteria are 40% for locals and 50% from 
other Universities at the first degree level. The admission test weightage 
is 60% and the interview 40%. 
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* Inadequacy of grant-in-aid to private institutions to meet the cost for 
providing essentialities since no tuition fees were charged. 

* Delays in getting sanction for deputationist's salary. 

* Delay inthe announcement of results by Meghalaya Board of School 
Education (MBOSE). 


Reputation and weaknesses vary, depending on respective 
management, principals and teacher educators and the infrastructural 
facilities. In general, Private Institutions were better managed than the 
Government ones. 


Chapter 5 


Manpower Management of Teacher Education 


The main thrust of teacher training in the State has been towards 
meeting the colossal backlog of untrained and underqualified teachers 
inherited from the past and the appointment of untrained teachers 
especially at the Elementary Level. 

Table 5.1 will indicate the total number of teachers and the number 
of trained and untrained teachers. 


TABLE 5.1 
Number of Trained and Untrained teachers at School Level 1993- 94 


Dpes [Тыш теце 
Вера 

Lower 8616 1373 | 3291 | 2719 | 2606 5325 61.80 
Primary 

Upper 3899 | 495 | 349 | 844 | 1931 | 1124 | 3055 78.35 
Primary 

4643 | 650 d 1454 | 1944 | 1245 3189 68.68 

88 172 6 


Source: 6th Educational Survey, Directorate of Public Instruction. 


The percentage of untrained teachers is highest at the Upper 
Primary level. The percentage of trained teachers is an indicator of total 
manpower produced by the teacher training Institutions which is shown 
in Table 5.2. 


Manpower Management of Teacher Education 49 


TABLE 5.2 
Percentage of Trained Teachers 


Percentage 


Lower Primary 38.2 


Upper Primary 20.1 


Secondary 31.3 


State Endeavour 


The State had made special provision for the training of untrained 
teachers by deputing them for training. During the period of training the 
deputationists get their pay and allowances as admissible as per their 
last pay certificate, plus deputation allowance. However terms and 
conditions binding them to teaching service should Le strictly adhered 
to. Under the elementary levels, the training of teachers has to continue 
to clear the backlog of untrained teachers, for almost all the trainees 
were deputationists. Going for Junior Teacher Training Course is never 
thought of as a pre-service requisite but a requirement and obligation 
for the already appointed untrained teachers. As such the total manpower 
produced is very low in comparison to needs. The enrolment at the level 
is below the intake capacity. The nexus between the District Education 
administration, the schools; the teachers Rules and Regulations governing 
recruitment of teachers and so on have their effect at this level of teacher 
training. 


Manpower Produced 


Table 5.3 gives details of the number of teachers who successfully 
completed the training during the last three years i.e. 1993-94, 1994-95 
and 1995-96. 


Discussion on Manpower Produced 


From the Tables showing the examination results for the past three 
years 1993 -94, 1994 - 95, 1995 - 96, it is seen that- 

The training for primary school teachers shows that the manpower 
produced was inadequate to meet the need. 
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TABLE 5.3 


Level-wise Teachers Trained During the last three years, 
1993-94(a), 1994-95(b), and 1995-96(c) 


Junior Teacher Training Certificate 


Appeared Percentage 


о» 


ч ш о 


әль 5 
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B.Ed. Degree 
ee a e ee 
24 24 - 2 48 96 
5 


15 13 47 
пе | ws 
Abbreviation A. Appeared; I: Ist Div.; II: 2nd Div.; Ш: 3rd Div.; F; Fail; P: Pass. 
(Source: Collected by the Project Team) 


The Upper Primary sector was still in the worse shape with the 
total production of only 142 trained teachers in 3 years, from the two 
Normal Training Schools. The production comes to 23.66 trainees per 
year per Institution. Though the pass percentage is 10096, yet the target 
achievement comes to 59.16% per year if base from (ће intake capacity 
is taken. 

The Secondary School teachers: From the 6th survey the percentage 
of trained teachers was 37.29%. However on looking from the 
examination results.the number of B.Eds produced was 1162 for three 
years from three institutions and the pass percentage was 72.57%. This 
may be due to the fact that many B.Eds. don't continue teaching in schools 
but seek their employment elsewhere for lucrative job as teaching does 
not provide much scope for upward mobility. 

Comparing the three levels the total human power produced was 
highest at secondary level with 416 followed by Primary level with 
200 and the Upper Primary level with 42. 


Present Teacher Requirement 


There is no uniformity in providing teacher to different types and 
levels of schools 

Looking at the manpower produced and the existing indicators 
based on the 6th Educational Survey under Table 5.4, the percentage of 
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trained teachers is low. More trained teachers are needed to man the 
increasing number of schools and enrolment. 


TABLE 5.4 


School enrolment and number of teachers 


No. of | Enrol- Мо. of | No. of | Percentage| Average 
schools| ment of trained no. of 
teachers 

per school 


Lower 
Primary 


Upper 
Primary 


Sources : 6th Educational Survey Provisional 


The above figures reveal a dismal picture of the trained teachers at 
all levels. At the Lower Primary and the Upper Primary levels there is 
no provision for the pre-service training. Consequently, teachers are 
appointed fresh from the open market. The eligibility test conducted by 
Meghalaya Board of School Education recently cannot fix the 
qualification due to the fact that there are no pre-service facilities. As a 
result the teachers join the service before they are trained and are 
subsequently deputed for training depending upon the availability of 
funds to sponsor them and to appoint substitute teachers in their place. 
In case of Secondary level the in-service teachers are deputed, again 
according to the availability of fund to sponsor the in-service teachers 
and to appoint substitutes in their place. 

Since education cannot be improved beyond the level of teachers, 
training of teachers has to be strengthened. The following steps may be 
adopted: 


1. When DIETS become functional they are expected to cater to the 
training of both inservice and the pre-service teachers. 
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2. Greater allocation of funds is made to Teacher Training Institutions 
and the B.Ed Colleges so as to enable the Department to depute 
more in-service teachers for the courses. 

з. B.Ed Colleges to admit students for the pre-service who join the 
teaching profession as the first preference. 

4.  Ininducting personel into service preference be given to the right 
person at the right place. This calls for Manpower planning on 
utility basis. 


Future Projections 


“If you wish to plan for a year, sow seeds; 
If you wish to plan for 10 years, plant trees; 
If you wish to plan a life time, develop men”. 
- Kuang Chung Trim 


For their survival humans have been engaged in routine activities. 
To sustain themselves humans keep on exploring their environment. In 
projecting the future, the question arises “How long can nature sustain 
human with the on-going tussle between advancement of time and 
knowledge versus ignorance and complacency. 


Manpower Planning and Management 


Teacher Education has not been given enough importance in the 
whole system of education in the State. Unless there is a proper 
manpower planning and management under the teacher education system, 
coupled with sufficient infrastructural aids, the future of teacher education 
looks bleak. That would involve a clearcut exposition of rules and 
regulation for the administration and management of the Teacher 
Education System in the State in various areas like Curriculum utilisation 
of intake capacity; Guidance and supervision of the teacher Training 
Institutes; improvement and status of Teacher educators, provision of 
up-to-date training materials and other needs arising with the changing 
time. 

Based on indications at Tables 5.1 and 5.3, it will take approximately 
as many years as depicted below in Table 5.5 to clear the back-log of 
untrained teachers, and this too can be done only if the recruitment of 
untrained teachers is stopped forthwith. 
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TABLE 5.5 
Years to be Taken to clear Backlog of Untrained Teachers 


Primary 24 years 


No of untrained Teachers ыны 
224 


Trainees passed per year - 
(average per institution 32) 


Upper Primary 64 yrs 


Untrained teachers 


Trainees passed per year - 


Secondary 8 years 


Untrained teachers 


Average Trainees passed per year 


If the present system of recruitment of teachers, with subsequent 
deputation for training and if the present intake capacity of the Teacher 
Education Institutions continues then the future will witness mounting 
pressure of untrained teachers. Therefore, there is a need for determined 
action to bring about the equilibrium between the demand for teachers 
in schools and the supply of trained teachers by Teacher Education 
Institutions. 

With the increasing number of schools and the ultimate changing 
human needs and challenges of enrolment, it is an established fact that 
there is a corresponding need for the knowledgeable, well trained and 
dedicated teachers who are satisfied to remain in the job. 


Need of Teachers 


Тћеге was по pre-service awareness as requirement for appointment 
as teacher did not entail a teacher training certificate. To meet the need 
for teachers, any person could be appointed especially in rural school 
and private unaided school. It, therefore, calls for: 


— Motivational force in changing the attitude of the existing untrained 
teachers through reading materials for understandable language. 

= Proper Service rules and conditions. Norms and standards to be 
fixed. 
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— Performance appraisal and incentive. 

— Training, short term certificate course in-service trainings; pre- 
service training to be both attractive and effective. It is through 
such training that they are made aware, enlightened and motivated 
gain all desired knowledge and skills. Training to be made 
compulsory and within reach according to convenience of teachers 
and schools. 

— The infrastructural facilities/amenities, climate of the Teacher 
Education Institution to be enriched. 

— Development of an organisational culture with superior-subordinate 
relationship, team work and collaboration among other units like 
the Inspectorates of schools towards institutional wealth. 


Concerns 


In Meghalaya the number of private aided schools ranks the highest 
with 83.18% of the schools, followed by private unaided with 9.59%. 
The percentage of Government schools was 7.29% followed by that of 
local bodies with 8.25% (6th Educational survey). 

Media reveals that teachers have to go to the street to get their 
grievances redressed. Teacher of private aided schools and colleges under 
the deficit grant-in-aid are prone to it. The teacher-less classrooms suffer. 
Therefore, the need of the teachers are multidimentional. To equip their 
mind set and mental make up, as they shape the destiny of the nation and 
to a larger extent that of the humanity. 

This requires concern and changes have to be initiated in the area 
of teacher education, where the teachers can be instilled proper 
knowledge and needed values. 

Late Prime Minister Rajiv Gandhi once said,” The real strength of 
the country lies in the development of human mind and body”. This 
saying is applicable to teachers who are to develop human mind and 
body, through their effective classroom transaction. Teacher Education 


Institutions need to develop teachers in the nature of true human beings. 


Chapter 6 
Training of Teacher Educators 


Present Status, Input and Capacity Building 
Requirement and Future Projections 


Introduction 


Human resource development is a process by which the employees 
are helped in a continuous planned way to acquire capabilities required 
to perform various functions connected with their present and expected 
future role. 

To get the best from individuals and to transform individual 
behaviour into organization, action method of human resource is the 
need of the day. Individuals should be led to think that their employment 
in an organization is not a means of livelihood. They should consider it 
as a way of life. 


Training for Teacher Educators 


The minimum qualification for recruitment as Instructors at the 
J.T T.C and the NTS is a graduate in Arts or Science. Preference is given 
to those with B.T/B.Ed. Other staff under the training institutions like 
the craft teachers are non-graduate and most of them have а diploma in 
their respective craft. 

Presently there appears to be no specific formulation of such 
training programmes meant exclusively for Teacher Educators, i.e. 
Principals, Lecturers, Instructors Teacher Training Institutes and B.Ed. 
Colieges. Only trainings/programmes were conducted by the NCERT 


Training of Teacher Educators 57 


and RIE, Bhubaneswar where the teacher educators of the Teacher 
Training Institutes, B.Ed. Colleges and the Lecturers from the SCERT 
were provided with short orientation term programmes in areas like 
Continuous Comprehensive Evaluation, Minimum Level of Learning, 
Value Education and Women Studies. 

Programmes organized by C.C.R.T.New Delhi, appear to be only 
for school teachers and not for craft teachers under the Basic Training 
Centre and Junior Teacher Training Centre. There are no exposures, 
exchange programmes etc.for enrichment and betterment of the craft 
instructor's skills 

Table 6.1 shows the number of Teacher Educators who received 
training and exposures during the last three years: 


TABLE 6.1 
Kinds of Training Received by Teachers 


Levels No. of |  No.ofother 
TE teachers 


RIE/NCERT SCERT 
14 7 Craft 
8 
10 
12 
44 


3(C.C.E.&) 
(V.E) 

Only nine per cent teachers were exposed to programmes/in-service 
training conducted by the Regional Institute of Education, Bhubaneshwar. 
Earlier, Resource Persons. for PMOST/SOPT programmes, mostly drawn 
from the Teacher Education Institutions, were trained by SCERT as per 
NCERT guidelines under training of Resource Persons. Apart from these 
there are по in-service or any special training/exposure programme 
designed for developing in teacher educators necessary competencies, 
skills and attitudes. 


14 as Resource 
Person for SOPT. 


2 Craft 
4 Craft 


25(Part-timer) 
38 


Input for Capacity Building 


High quality teacher educators are essential for raising the quality 
of teachers and for improving the teaching-learning in schools. There is 
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as such a need of related input to build the capacity of teacher educators 
and other functionaries connected with Teacher Education Institution. 
The types of post, qualification and number against each are listed at 
Table 6.2. 

That there is a variation in the qualification and number of teacher 
Educators under different T.E.Is. As such it is suggested that as it is 
with the school teachers, the ТЕЛ. Instructors should also be deputed 
for further studies. 

Almost all the Inspectors/Deputy Inspectors of Schools and 
Principals interviewed were concerned with the absence of any in-service, 
orientation and other programmes for necessary improvement and the 
ultimate enrichment of the Teacher Education System. 

Resource Centres like the SCERT could initiate such in-service 
training programmes as: 


. Training of Educational Administrators connected with the Teacher 

Education Institutions. 

Training of Principals of ТЕЛ. 

Training of Art/Language Instructors. 

Training of Science and Mathematics Instructors. 

Training under Educational Technology programmes, especially for the 

technical know-how to operate the Hardware. 

. Training in Physical Education and Yoga. 

. Training in Early Childhood Education M.L.L.; Continuous 
Comprehensive Evaluation and Value/Moral Education. 


Further studies and in-service training should also be extended to 
the Teacher Educators of the Private Aided Institutions. 

Therefore, the in-service input in this area has to be formulated 
and designed for capacity building of the personnel concerned to 
maximise the output of the Teacher Education Institutions. If there are 
not enough Resource Persons and expertise, from the faculty of the 
SCERT, the inadequacy may be filled up with the assistance of an apex 
body like the RIE, NCERT, NIEPA and the NCTE. This will maximise 
the output of competent teachers to tally with the requirement of 
explosion of knowledge. 


Supervision and Guidance 


There were no practice and system of supervision and inspection. 
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The instructors were content only with a sense that they were doing well 
with heterogeneous group of trainees deputed to the training centres. 

However with the NCTE Act, 1993 and the requirements of norms 
and standards the Principals and staff of the T.T.Is. and B.Ed. colleges 
came into action to break the stereo type. But many felt that for them 
under the present condition of the Teachers Education Institutions, the 
norms and standard appear to be an-over ambitious and for that there 
should have been an orientation creating awareness among teacher 
educators. 


Present Status of Teachers Educators: An analysis in brief and 
requirements 


То find out the present status of Teachers Educators their opinion 
was obtained. The ten responding teacher educators opined that they 
have to depend on their own attitude, skill and knowledge, which may 
be outdated and at the same time required to be kept abreast with changes. 
Some of the Principals felt that those under the Teachers Training 
Institutions should also be involved with matters concerning teacher 
education. Besides, having latest techniques, strategies, skills for an 
effective and efficient classroom transaction, the teachers are also to 
meet social needs, values and leadership qualities, to encounter with 
parents, community and all sorts of situations connected with the 
wholesome and total development of students. 

In many Teacher Training Institutions there were no up-to-date 
collection of books/journals/magazines. They find difficulties in getting 
references, coupled with the absence of self-study materials for trainees 
in local and understandable language. 

The entry levels of most of the trainees were such that they have to 
develop in them a sense of keenness, dedication, dynamism, interest, 
emotional adjustment, besides motivating, inspiring and developing 
intellectual skills so as to enable the trainees to adjust to changes and to 
tackle those who come from socially remote and backward areas. 

Тће task of teacher educators as put in by them is a challenging 
one, as they have to be in position to- 


— break the rigid habit of the trainees, 
— prepare them both psychologically and intellectually, 
— bethe chief agents of child development, 
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— motivate trainees to remain in their job(i.e. retention of teaching 
talents), 
— . teach and philosophically train to direct and streamline the trainees. 


Currently, activities under the Teacher Education Institutions 
depend on individual instructor's attitude towards work. 

There is a general impression amongst teacher educators that 
pedagogic skill is far remote from actual school situation on account of 
attitude of teachers. Lack of instructional materials and equipments, for 
instance, the O.B materials were never thought of as a need under the 
B.T.C/J.T.T.C. and as such teacher educators lament that the training 
becomes too theoretical. The techniques taught to the trainees are 
supposed to be unbilled for acquiring such knowledge which they have 
to impart to the students. But it seems when the teachers go back to 
their school after the training they revert to the traditional old method 
again. The effectiveness of Teachers’ Training was hampered at the field/ 
ground level in certain cases due to lack of equipments/materials and 
other infrastructural need, and the attitude of some of the old trainees. 
There was a need for breaking the ice and for application of need based 
techniques and strategies relevant to particular needs. 


Concerns 


As there was not much concern on the role and function of teacher 
system, there is a urgent need to adopt holistic approach in all aspects 
of teacher education. 

For instance, the academic status of Principals and teacher educators 
was not uniform in terms of qualification of the Principals. The post of 
the Principal under the Elementary level was neither direct recruit nor 
promotional from amongst the teacher educators but usually a promotee 
from school headmasters and inspecting officials. No weightage was 
given for qualification, knowledge, potentiality, capability and ability 
of teacher educators towards promotion. In the event of a vacancy, a 
senior-most instructor holds temporary charge with a designation of 
Principal-in-charge, and is subject to reversion any time on filling up of 
the post by a regular Principal which could be from outside the category 
of Teacher Educators. This practice irks and affects the morale of the 
temporary incumbents. 
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The Principals of the Teacher Training Institutions feel that they 
were sandwiched in between the trainees' grievances/needs and the 
administrative tapism. They felt that this was a setback to their 
performance and academic growth as it depresses trainees and dampens 
the work culture towards teacher potential. 

The respondents expressed their disillusionment that there was no 
proper criteria for evaluating their performance, so also there is nothing 
to equip them for considering their upward mobility. This calls for 
concern, and the role of those at the helm of teacher education affairs is 
of paramount importance. | 


Requirements 


The crucial link between the teacher training and its applicability 
to classrooms/school situations begins with the plan for human power 
which naturally entails calculation of supply and demand in terms of 
available human resources at the ground level. Conceptually, it is a 
process by which the management of Teacher Education determines how 
it should move from its current actual position to its desired human power 
position. Through such planning the training of teachers/teacher educators 
should attempt to secure equilibrium between demand and supply of 
right number and quality of personnel. The weaknesses seen under the 
teacher/teacher educators' status becomes critical. This has enormous 
consequences in terms of the changed relationship and the integral role 
to be performed by teachers. 

Looking at the psychological realities there were some teachers 
(especially the Senior ones) leaving the Teacher Training Institute after 
completion of the course still hanging to their pre-training attitude. The 
Government has paid their salary and cost of training, for which in turn 
a reversal role and status was obviously expected. One's performance 
may not be related to the training one had, for it may be taken only as a 
mere formality and compulsion towards better increment in the salary 
of the individual and not so much for the betterment of the classroom. 
The outcome of such attitude is not difficult to understand, for as seen, 
on the one hand they were trained and were expected to channalise their 
effort in a different setting while on the other hand many of the schools 
do not have the relevant settings. Hence proper planning for human- 
power resource to meet the heterogeneous needs and inadequacies and 
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the optimum utilization of resources is a major responsibility of those 
in-charge of Teacher Education, for only financial planning and allocation 
of funds without a thrust on human power resources will not change the 
situation. 

Financial resources should be utilised, not for namesake and 
statistics but should be for optimum utilization of human resources. There 
should be systemic and strategic planning considering human-power as 
the chief asset. So (1) a well planned training design for Principals and 
Teacher Educators of Teacher Education Institutes and (ii) for the entire 
hierarchy involved i.e., educational administrators, managers, supervisors 
should acquire requisite skills, imagination, vision, adaptability and 
maturity with an inbuilt flexibility suitable to changing attitude, demand 
and circumstances. 

It is imperative that all training should be so designed to suit 
particular target group as per diversified need of the State. It should be 
essentially a behavioural modification process as such Teacher Educators 
and the hierarchy involve requires to be trained in an appropriate training 
methodology with more concerned for - 


(a) Work and productivity; 

(b) Planning decision making and problem solving so as to tap potential 
to suit different areas; 

(c) Getting effective results/outcomes than stressing on rules and 
procedures; 

(d) Skills, experience and behaviour of the trainees (this is cyclic); 
and 

(e) Tapping/Optimum utilization of available infrastructural and 
material resources to foster attractive outstanding institution. 


Most importantly, requirement in the training of teacher educators 
are not only self-study materials developed by the Resource Institutions/ 
Centres but their proper distribution and dissemination of information. 
Self-study materials need to be delivered to the Teacher Education 
Institutions for academic enrichment of the educators and the trainees 
and not for gathering dust at the corners of the Resource Institutions. 


Projections 


Projecting from what has been focused, the magnitude of the 
problem with the present intake capacity, is shown in Table 6.3. 
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TABLE 6.3 


Existing Position of Untrained Teachers 


No. of untrained teachers Approximate time to 
clear the backlog 
l. Lower Primary 14.3 years 


2, Upper Primary 3055 43.6 years 


If we are to clear the backlog in 5 years then the Intake capacity 
will have to be increased as follows: 


TABLE 6.4 


Year-wise Increase in Intake to Clear Backlog 
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Projection 


(A) Backlog 1065 1065 


(B) Intake at TTI s 
(C) Addl. Intake 
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In (C) above, the additional intake of 75 from the year 1998 onwards 
is to those upgraded T.T.Is. 

From the above figures, it would appear that 3100 Lower Primary 
teachers and 2330 Upper Primary teachers would still remain untrained 
after 5 years. If 445 Lower Primary teachers are admitted to the TTIs/ 
DIETs every year, then in another 7 years all would have been trained. 
To train all the Upper Primary teachers would require another 10 years. 

For the 3185 Secondary Teachers, the intake capacity being 1000 
every year, their training would be completed in 4 years. ў 


When all DIETs function, the position will be as follows: 


TABLE 6.6 
DIETs Versus Backlog 
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If DIETs start functioning from the year 1999 onwards, the 
remaining number of untrained teachers at the end of the 5th year would 
be considerably reduced. From the initial figures of 5325 Lower Primary 
and 3055 Upper Primary untrained teachers, the corresponding figures 
at the end of the Sth year would be 2300 and 930 respectively. Going by 
the intake rate as seen in the projections in the tables, the training of 
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these remaining backlog teachers would be completed in another 4 and 
3 years respectively. 

If we allow attrition for those new recruits which may be due to 
creation of new schools or retirement of teachers, the problem of 
untrained teachers would be aggravated which can be tackled only if the 
TTIs and DIETS start pre-service training to recruit the freshers. 

Clearing of the backlog of untrained teachers would mean 
increasing in the intake capacity which would involve construction of 
additional classrooms. Besides, more posts of teacher educators would 
have to be created. The capital investment including additional classrooms 
and other infrastructure plus creation of posts would mean heavy financial 
involvement. 

Therefore, it can be projected that, unless there is a determined 
action to change the on-going state of affairs which are mere rituals and 
stereo-type, the future scenario looks bleak. Holistic and strategic 
planning is called for to tap potentials and to meet the scenarios of the 
third millenium. The Resource Centres like the SCERT and, the Teacher 
Education Institutions should be revamped and revitalised. They have 
to be dynamically effective, for, how long can our society sustain such a 
state of affairs as low literacy rate, high drop-out rate, child labour, 
bewildered and misguided youth. Societal problem and dilemmas are 
so glaring to portray the products that are being produced from the roots 
of mishandled classrooms. It can be projected that this is the 
accountability and responsibility of the teachers who shape and mould 
human beings at the formative age; and more so, the Teacher Education 
Institutions who are responsible to streamline, desirable behaviour, skills 
and competencies on the teachers. 


Chapter 7 


Needed Institutions and Related Inputs 


Introduction 


All the Primary Schools under the State of Meghalaya аге no longer 
under the District Councils. They are under the Government. The Budget 
allocation under General Education Sector and Allocation towards 
Teacher Education for the year 1996 - 97 is as below: 


TABLE 7.1 
Allocations for Teacher Education 


Sector General Sixth Schedule 
Part II Area 
Non-Plan | Plan 


General 18,67,83,000 |33,25,50,000 | 54,04,98,000 | 22,10,50,000 
Education 


7,20,000 10,00,000 1,30,84,000 82,54,000 


B.Ed. College ge 6,00,000 88,50,000 
Percentage for 0.38 0.30 242 4.00 
Teacher Education| 


Source : Annual Budget, Govt. of Meghalaya 1996 - 97. 


Govt. Basic 
Training Centres/ 
Normal Training 
Schools 
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Itis expected that about 500 (five hundred) more schools of which 
193 will be Lower Primary Schools need yet to be opened. Presently 
out of 4235 Primary Schools, there are 500 single teacher schools and 
2200 two teachers schools. 


Physical Features of the State of Meghalaya 


Area: 22,429 sq.kms. 

Capital: Shillong. 

Official Language: Мо Act has been passed declaring any language as 
the official language, English is used in official 
work. 

Population (1981 Census) : 1,335,891 (1991 Census) : 1,774,778 

Urban Population: 18.6096 

Percentage of SC/ST to total population: Scheduled Castes: 0.51, 

Scheduled Tribes: 85.53. 

Decennial Population Growth Rate for 1971 - 1981: 32.04%. 

for 1981 - 1991: 32.86%. 

Population Density: 79 persons per sq.km. 

Sex Ratio: 955 Females per 1000 males. (Rural; 966. Urban; 910). (It 

was 1036 in 1901). 

Literacy Rate (7+): 49.10 (Male - 53.12%. Female - 44.85%) c. 1991. 

Birth Rate for 1993: 28.5 per 1000 Population. 

Death Rate: (1998 figures): 9.1 per 1000 Population. 

Number of Villages: 5,629. 

Percentage of Female Workers among Total Workers: 34.9396. (1991). 

Minimum Wages for Agricultural Workers: Rs.33.00 per day (fixed in 

March, 1994 under Minimum Wages Act, 1948. 

Percentage of Population below poverty line (1987 - 88): 7.7%. Average 

figure for small states and UTs. 

Per Capita Income (1989 - 90): Rs.3251. 

Annual Plan 1996 - 97 (Revised Outlay): Rs. 271.00 Crores (Planning 

Department). 

Forest Cover: Record Forest Area (Sq.Kms.): 9,496. 

Actual Vegetation covers (sq.kms.) 1991 Assessment: 15,875. 

Main Language Groups (1981 Census): Khasi (37.20%), Garo (23.58%), 

Bengali (7.0696), Gorkha/Nepali (3.62%), Hindi (1.76%), and Assamese 

(1.38%). 
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Institutions 


Physical Facilities 


The availability of physical facilities in Teacher Education 
Institutions in the State particularly the B.T.Cs and N.T.S. varies much 
from the norms prescribed by the NCTE. Classrooms are inadequate, 
bear a shabby look and are poorly equipped. Majority do not have proper 
teaching aids. One B.T.C has an OHP, slide projector, and tape recorder 
but not a single one was fit for using. They were kept as show pieces 
only, for they were redundant. Apart from this there was no proper 
electricity connection to use these hardwares. Likewise other 
Government B.T.Cs and N.T.Ss. were inadequately equipped. The private 
TEs. are better in this respect. However they are yet to come up to the 
desired standard. 


District Institute of Education and Training 


There are seven Districts in the State and the DIETs were yet to be 
made operational. Since 1992 (25.7.92) the Government of India 
sanctioned Rs. 77,60,000/- for construction work of DIETs, another 
instalment for Rs. 58,10,000/- was sanctioned on 17.8.93. After which 
there were sanctions for another 3 DIETs, in August 1993 for an amount 
of Rs. 1,50,000/-. Posts have been created and sanctioned by the State 
Government for three DIETs, at Resubelpara (East Garo Hills District), 
Cherrapunjee (East Khasi Hills District) and Thadlaskein (Jaintia Hills 
District) but things were yet to take shape. 


Judging from the huge backlog of untrained teachers and the 
distribution of Teacher Education Institutions, it can be concluded that 
there is need for setting up more Teacher Education Institutions ina 
planned manner, as per need to train the existing teachers for each and 
every district and educational sub-divisions. Deputation of teachers had 
to be adjusted and worked out accordingly, as this was perhaps the main 
cause for the imbalanced intake capacity. Hopefully, seven DIETs are 
yet to be made operationalized in a phase manner in each of the seven 
Districts of the State. For effective functioning of DIETS the intake should 
tally with the need for which some adjustment and working out of the 
need of teachers have to be done. This, however, depends on 
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Government's deputation policy for training; the formulation of need 
based and values based policy, with rules and regulations. The DIETs 
should strive to attain the level of attractive institutions of excellence. 
According to some Inspectors of schools, there are still teachers who 
' are not keen to go for training and those who do so, do it as part of their 
job compulsion. That is why there were dropouts in this area too inspite 
of incentive and imposition. 

It was opined by some that the locations of the Institutes coupled 
with lack of hostel facilities and other amenities were also an impediment 
for teachers to attend training. 

АП the B.Ed. Colleges under the State have to go beyond their 
intake capacity or some more B.Ed. Colleges have to be thought of, 
preferably to cover other Districts. АП institutions need to be equipped 
with residential facilities. 


Professional Growth 


То meet the High Secondary Sector, the Institutions of Teacher 
Education, and above all the functional specialists in Educational 
Planning, Administration, Management and Supervision there is a crying 
need for an M.Ed. program in the State. Some functional specialists like 
Inspectors of Schools revealed how can they supervise and guide Teachers 
and Teacher Educators when they themselves lack relevant knowledge 
and skills. Opportunity towards their academic growth should be 
provided and one such mean is an M.Ed. Course — the evening 
programme that was conducted once upon a time by NEHU. Besides 
the M.Ed. programmes the net work of Resource Centres should be taken 
advantage of towards the professional and academic growth of these 
personnel. Majority of the Inspecting officials were B.A., B.Ed/B.T., 
only one is an M.Ed. and another a junior inspecting staff is an M.A. 
with a diploma in Educational Administration and Planning from 
N.LE.P.A. There is a need of linkages/net working between such 
Institutions as N.LE.P.A. towards an all round professional development 
of the functionaries. The N.E.R.LE. even though established is yet to 
affect the State effectively. 

The function of Resource Centres like the S.C.E.R.T. need to be 
re-assessed and re-evaluated, equipped and revitalized, with objectivity 
towards sustainable development. The activity profile of the SCERT , 
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needs to be activated afresh with clear cut objectives in breaking the 
stereotype. 


Teachers 


In order to focus the need of the State in terms of teachers a summary 
from a sample of 100 Lower Primary Trainees an available sample of 
49 Upper Primary Trainees (NTS) and 89 B.Ed. students is indicated in 
Tables 7.4 to 7.9. 


TABLE 7.4 
Deputation of Teachers from Different Managements 


There was no deputation from Single Teacher L.P. School. 


TABLE 7.5 
Educational Qualification of Teachers 


19 17 
34 15 
Number of Trained/Untrained Teachers 


TABLE 7.6 
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TABLE 7.7 
Salary Drawn by In-service Trainees from Different levels 


Below 1000/- 

Between 1000 - 1500/- 
Between 1500 - 2000/- 
Between 2000 - 2500/- 


Between 2500 - 3000/- 
Between 3000 - 3500/- 
Between 3500 - 4800/- 
Between 5000 - 6000/- 


Only the in-service respondents. 
TABLE 7.8 


Time/Distance in Commuting to School 


5-15 Mins. Walk 


15 - 30 Mins. Walk 
30 Mins. - 1 Hr. Walk 
More {һап 1 Hr. Walk 


There were only few teachers who had to spend more than one 
hour to commute to and fro school. Of these, 34% has their own house, 
16% live on rented house, 7% live in thatched and katcha houses in their 
respective place/villages. For the Upper Primary 4 live in own house, 
12 in rented house, 4 in thatched house, 29 did not reveal. 


Organization of Activities 


25% organize inter-class Competition. 

5096 Annually on Independence Day, Teachers' Day or Children's Day. 
25% do not participate in any activities due to non-availability of 
playground and other facilities, as well as lack of interest, awareness 
and leadership qualities. 
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TABLE 7.9 


Participation of teachers in Sports, Social, Cultural Activities 


Teacher Levels 


Lower Pry. 
17(17%) М = 10 


Upper Pry . 
N= 49 


(46. 94) 


37 
(66.07) 


Secondary 
19(33.93) М = 56| 


TABLE 7.10 


Recognition by the community and invitation to Social Functions 


Frequently 9(9%) 8(16.32%) 29(32.58%) 
Rarely 17(17%) 15(30.6%) 44(49.43%) 


Never 74(74%) 11(20.44%) 9(10.11%) 
Never Indicate 15(30.61%) 7(7.86%) 


In general 80% of the teachers have no discriminatory attitude 
towards boys and girls. However 10% prefer girls as they are quite 
controllable and obedient. The other 10% prefer boys as they are frank, 
quick and easy to interact and understand. 

The attitude of teachers towards restless, overactive students and 
absentees was both positive as well as negative as shown in Table 7.11. 


TABLE 7.11 
Attitude of Teachers 
Train them to concentrate - Ignore them 
Give feedback - Punish 
Pay special attention E Report to principal 
Find the cause - Leave them 


Give them Home Work and lots of activities. - - 
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TABLE 7.12 


Inspection, Supervision and Guidance 


47(47%) 40(81.63%) 23(25.84%) 
53(53%) 9(18.36%) 31(34.83%) 
Pre-service 


Inspected 
No inspection 
No indication 


On the question of advice and suggestion from inspecting officials/ 
Staff, all the respondents were silent. 


TABLE 7.13 


Classroom Transaction 


Following the text rigidly 80 47 17 
Other References 20 2 44 
Telling Stories, Dancing 100 49 76 
Playing, Singing 100 36 70 


Four Lower Primary School Teachers from two-teacher schools, 
with an average of 65 pupils in each, expressed that the workload is 
heavy to do full justice children's need. 


The Secondary Teachers responses is as given in Table 7.14. 


TABLE 7.14 
Workload of Teachers 


Besides their assignment and responsibility, all the teachers help 
one an other when there is a need. This was managed by students 
activities like Singing, Dancing, Debate, Quiz and Outdoor activities. 
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TABLE 7.15 
Number of trainees from different level who have received In-service Training 


Lower Upper Secondary 
Pry. Trainees Pry.Trainees Trainees 
y РМОЗЛ. 4 - 3 


(i 8.О.РТ. 


(iii) Training outside the 
State 


(iv) Any other 


TABLE 7.16 
Source of Motivation for attending training 


Levels Self Inspector of | М.С. Prin/T | | Family 
Schools Friends 


J.T.T. Certificate 14 83 3 - 
> 49 7 z 
45 9 13 22 


TABLE 7.17 
Why Training 


5 4 19 
95 45 38 
= - 32 


Effectiveness of Training — Views/ Comments and Suggestions 


N.T. Certificate 


B.Ed. 


(i) Because they had to do so 


(ii) For better knowledge and 
teaching skills 


(iii) Not indication 


Training widens one’s knowledge, skills and aptitude, makes the 
teachers more confident and authoritative, inspired and motivated. The 
interaction with the other teachers at the training Forum provides a sort 
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of richness. A few teachers expressed that during training they did acquire 
new skills, etc. but met with confrontation from the head of the school 
and were never allowed to innovate or experiment on the new techniques 
learnt. 

The negative impact of the training is that it is conducted as a mere 
ritual with no life, no attractions. Classroom transaction should be 
activity-based. 

Inspite of media proliferation the use of video-cassettes, overhead 
projector, projector slides was seldom made. 

Selection of same teachers over and over again due to inability or 
unwillingness of some others, to attend training because of lodging 
difficulties etc. at the place it was conducted. For instance, teachers 
selected to attend SOPT training were repeating the same training at the 
cost of depriving the other untrained teachers. This also adversely affects 

. the targeted coverage. 

The venue of training is usually at District headquarters or any 
other place convenient to the organizers/coordinators. 

Some B.Ed. students felt that the duration of nine months only is 
too short for an academic year. 

It can be projected that there is a need for an overall improvement 
in the status of teachers. Their professional need is in equipping the 
teachers to cope with their work through knowledge, skills and attitude 
towards their work. This can be catered through training and training 
designs to suit particular target groups as per diversified needs of the 
State. 


• The untrained teachers have to be taken саге of with greater concern 
through in-service programmes in existence. The trained teachers 
have to be kept abreast with the time and changes through refresher 
courses. 

• Taking into account the heterogeneity of the State the training has 
to be done sub-division-wise and block wise. 

* Organizing the training programmes and consequent deputation 
are not enough. The question of promotion of an effective training 
system to avoid overlapping and duplicating calls for a net working 
and co-ordination with the Inspectorates and the entire educational 
system. 

• In view of the absence of non-scholastic subject Instructors like 
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Music, Drama, Physical Education etc, under the Т.Е.Т., which are 
essential, appropriate expert assistance could be sought from the 
Sports and the Art and Culture Departments. 

•  Tooversee the respective need, in term of behavioral and changing 
attitudes of the teachers, equipping them with competencies 
specially, communication skills and proficiency in subject areas. 
Topics of theoretical nature should be combined with activities 
that improve teaching learning. Requirement of hardware teaching 
aid should be identified and the equipment made available on utility- 
cum-cost basis. Teacher Educators and teachers should be trained 
how to handle educational technology equipments. 


“There should be a change in.the recruitment of teachers prior to 
admission pre-service training and an attitude assessment is highly 
desirable to ensure a serious and sincere attitude towards the teaching 
profession in prospective teachers".* The findings holds good for 
Meghalaya where the Institutes were giving training as an inservice 
programme to clear the backlog of untrained teachers already appointed. 
АП the five officials interviewed opined that recruitment procedure and 
qualification of teachers should be revised and revamped. There should 
be a pre-service training; teachers with J.T.T. Certificates, N.T.S. 
Certificates and B.Ed. respectively should be preferred in the event of 
future recruitment, which is imminent. Thus, bringing about functional 
improvement in schools apart from the need of the State to open more 
schools. 


Need of Teacher Educators 


To meet the challenges of the current difficulties of huge backlog 
of untrained and ill-educated teachers, there is obviously a corresponding 
need of well-equipped teacher educators, trained and oriented in 
developing their competencies, aptitude, skills and attitudes according 
to changing time and need. Concerted action is called to raise the trainers’ 
standard to meet the trainees’ training requirements satisfactorily and 
meaningful. Instances were there, where trainees were fed up with the 
lack of competency and skills in Instructors. There is a need for an overall 


* Kishore Bhattacharjee, Glimpse, Vol.1 No.4.March, 1994 
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improvement in the status and service conditions of Teacher Educators. 
A major thrust towards this-as opined by the interviewees were: 


State Advisory Board 


A State Advisory Board consisting of right persons : 


* Who will advise and guide the Teacher Education System in all matters 
and problems which may arise from changing time and needs. 

* Who will co-ordinate and collaborate in activities that need support 
and collaboration from other Institutions/Departments/other agencies. 

* Who will look to the redressal of the grievances of the District/Sub- 
divisional level ТЛА. trainees. 


Creating a Professional Cadre of Teacher Educators 


The State could endeavour the work of a model towards this where 
all the levels can be of the same cadre. Due concern should also be 
extended to Teacher Educators of the private aided Mission managed 
institutions. The benefit as extended to private aided school teachers in 
term of deficit salary at par with Government schools could also be 
extended to the teacher educators of private teacher training institutes. 
Fair opportunity should be given to those with inborn talents and skills 
for imparting training in the area of Craft (Work Experience), Art 
(Creative Expression); and Yoga, Health and Physical Education. Persons 
from these categories should be further refined and developed through 
training, exposure and requisite interactions as per changing time and 
needs. 

Unless teacher educators are enticed, motivated and facilitated with 
further orientation, exposures, readings and other professional 
enrichment, they may tend to sit back contented with their entry 
qualification and knowledge which will have an adverse effect on the 
teachers they train. The young learners be exposed to advancement being 
made in this electronic era. 

For the third millenium we are to act now. Mere formalities and 
ritual fulfilment should be transformed to practical, relevant and need- 
based active action. Я 


There should be co-ordination between paper se! aminers and 
the actual curriculum of the J.T. T.C. and necessary follow by the 
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N.C.T.E. on the effectiveness through evaluation and assessment on the 
performance appraisal not only from examination results but also on 
ideas and action. 


Related Inputs 


Fall of literacy level in the State indicates that enrolment policy 
and retention need to be taken care of. If dropout rate is to be tackled 
the quality and quantity of the Institutions need to be enhanced. There 
is a need of human development for the very survival of the State. 
Reports, Plans of Actions, Programmes etc. are yet to come up to expected 
level. As such, more inputs should be on machineries for follow up and 
performance appraisal. Those with capacity, potentiality and performance 
skills should be tapped for placing at the right place, after which financial 
resources to meet the basics should be pumped according as the 
institutions maintain a high profile or a low profile. 

There are Institutions in the State, exercising and exerting to come 
up to expected level whereas there are those still encountering with 
difficulties. On one side of the scale there were few institutions that 
have modern hardware while there are those that lack essential 
requirements. The Elementary level not only needs proper laboratories 
and teaching aids but also trained technicians to operate them. 

With the changing scenario, fresh inputs have to be thought of in 
term of human experts for writing proper textbooks for the different 
subjects in the curriculum. 

The provision of modern hardware equipments should be coupled 
with technical know-how for their effective utilization. 

There is a need of an overall improvement in the entire hierarchy 
of the Teacher Education system in the states particularly: 
=  Jnenhancing the status and service conditions of teacher educators, 
— Affecting the essential and required norms and standards as laid 

down by the NCTE under the different levels of Teacher Education. 
= Bringing about the equilibrium under both Government and private 

institutions. 

There is, as such, a corresponding requirement of sufficient financial 
input which may be considered under the centrally sponsored schemes 
due to financial constraint of the State to meet such a huge requirement. 
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Teacher Education in the 9th Plan 


Educational planners should give stress to all aspects of 
professionalism in Teacher Education. The major strategy for the 9^ 
Plan will be to bring in an holistic approach to Teacher Education 
development involving an harmonized effort to bring about improvement 
in attitude, skills, knowledge, infrastructure, status, service conditions 
and strengthening co-ordination among various agencies. 


This calls for consolidation of various activities, programs and 
efforts in human development under different wings of the Educational 
hierarchy of the Government and reviewing and revamping of policies/ 
practices that have taken shape during the previous plan periods. 


Stated briefly, the areas of focus are as follows: 


• Review, formulate/re-formulate laws, procedures, rules, policies 
programs that will guide and streamline timely and concrete action 
with the intent of upholding all that have been piously and 
enthusiastically formulated under the Meghalaya Education Report, 
1977 and similar other reports, taking into account the need of 
teacher educators/teacher training institution towards the interest 
of creating and moulding effective teachers. 


• Formulation of service rules for teacher educators. 


* To ensure the participation of Principals of Teacher Education 
Institution and Teacher Educators in all decision making processes 
relating to Teacher Education. Effort has to be made to upgrade 
their professional competency. 


e То ensure the visibility of Teacher Education Institution's 
contribution to Society, by restructuring their infrastructural needs 
fitting with the changed time. Therefore, financial input has to be 
there to affect the enhancement of the standard of both the govt. 
and private institutions for coming up to the norms and standards 
prescribed by the NCTE Act, 1993. 


e To provide promotional avenues/upward mobility to the personnels 
under the Teacher Education Institutions. A service cadre of Teacher 
Educators can be worked out. 
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To attract trainees by providing basic amenities and incentives to 
sincere and potential teachers. 


Qualification for entry into teacher training should be such as to 
meet the demand of teachers for rural-and tribal areas, since there 
is a shortage of teachers in these areas. 


To ensure capacity-building in teacher educators through education 
and training, awareness, access to information and resources so as 
to empower them to become effective agents of change. 


A comprehensive Humanpower Planning and Training design is 
needed to change the attitude of the majority of ill-educated, 
untrained teachers, stereotype Principals, teachers educators and 
above all, those at the helm of Teacher Education affairs. The 
SCERT should be more accountable for the roles it is expected to 
discharge. 


The Teacher Education Organizations should strive to be a powerful 


force to shape the society through well trained teachers. These well 
trained teachers will be instrumental in contributing their perspective 
towards development of the Educational System by creating leaders at 
the grassroots who will be capable of effectively shaping the Human 
Resources potentials. 


GENERAL 


6. 


Name of the institution 


Address of the Institution 
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NATIONAL COUNCIL FOR TEACHER EDUCATION 
QUESTIONNAIRE FOR STATUS STUDY OF 
TEACHERS TRAINING INSTITUTIONS IN INDIA 


О 


i) Name of the Head of 
Institution a ele See 
ii) Contact Telephone No. — ——————— — — ——— 
if any, at Residence Office 
Year of Establishment 
Affiliated to University 


Type of your Institution 


(i) 
(i) 
(iii) 
(iv) 
(у) 


(vi) 
(vii) 


(viii) 


Independent College E 
University Department, under the faculty 

University Department under the faculty of Social Sciences. О 
University College of Education. [0 
Department їп a College of Liberal Arts ог Science. [0 
ADIET [] ога Normal School [ ] 

Nursery Teacher Training Institute. | 


Any other please тепіоп — ————— — — — 


(In case of a DIET. How many units are functional please specify). 
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1; Programme of your Institution. 


Appendix 


Duration Year when started No. of seats 


(i) Nursery Teacher 
Training 


(ii) Elementary 
Teacher Training 


(iii) Bachelor of 
Education 


(iv) Master of 
Education 


(v) Master of 
Philosophy 


(vi) Doctor of 
Philosophy 


(vii) Any other 


8. Is there any programme run by your Institution which is offered by non- 


conventional approach? (distance/correspondence/vacation) 


РЕНЕ 


(i) M.Ed. 


Duration Mode 
| o вв | ) B.Ed. 


(iii) Part-time 


(iv) Апу other 


9; What is the accommodation available? 


(i) Classroom 
(ii) Staff Room/Cubicals. 
(ii) Music Room. 
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(iv) Craft Room(s). 
(v) Teaching Lab. 
(vi) Laboratories. 
(vii) Principal's Office. 
(viii) Office Space. 
(ix) Student's Common room. 
(x) Bathroom 
(a) Boys 
(b) Girls 
(c) Man Staff 
(c) Female Staff 
(xi) Assembly Hall. 
(xii) Play Ground. 
(xiii) Gymnasium. 
(xiv) Computer Room. 
(xv) Any other, please mention. 


10. How do you utilise educational technology in strengthening programmes? 


ADMISSION 


1l. Criteria of Admission to various Courses. 


Gi) ETE | 
(i) вова | 


(vi) Ph.D 


12. Have you been following the above admission policy the inception of the 
course or has been revised since then? Please make a mention course wise. 
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CURRICULUM AND CO-CURRICULAR ACTIVITIES 
13. Please indicate the weightages given to theory, practical work and practice 
teaching/internship. 
Name of the course(ETE/B.Ed) Weightage(%) Total Marks 
(i) Theory Papers 
(ii) Practical Work 
(iii) Practice Teaching/Internship. 
14. In Theory mention the papers. 
(i) Core Paper 


(ii) Optional Papers 


(iii) Teaching subjects 


(iv) Other specialisation like population Education 


15. What are the work experience/SUPW activities included іп practical work? 
(course wise) 


(0 


(i) 


(iii) 
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16. 


20. 


Is there any provision for teaching non-scholastic subjects. 


(i Music 
(ii) Drawing 
(ii) Arts 


(iv) Physical Education 
(v) Any other 


Mode of transaction teachers generally use in the curriculum transaction. 


(i) Classroom interaction only. 
(ii) | Discussions/Seminars also. 
(iii) Audiovisual aids including films. 
(iv) Computers. 
(v) CCTV. 
(vi) Any other Supplement please mention 


How much weightage is given to each? 


For practice teaching internship what type(s) of schools are available. 


(i) Your own demonstration schools. 
(ii) Government Schools. 
(iii) Private Schools. 
(iv) Aided Schools. 
(v) А combination of above please specify. 


How many teaching subjects a student has to offer? 


What is the number of lessons in each subjects, a student has to deliver in 
school? 


(a) Duration of teaching practice/internship 
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21. How are the pupil-teachers prepared for practice teaching/internship. 
(i) Theory of teaching followed by demonstration by teachers of old 
students. 
(ii) Simulated teaching. 
(ii) Micro teaching. 
(v) Ifthe institution is using a combination of the above or any other method 
please specify. 
22. 15 there any minimum number of lessons prescribed which аге to be observed 
by the supervisors(s)? 
Yes O No [0 
(a) If yes, the number (or percentage) of lessons 
23. Is there any attendance requirement? 
| СИН НИ | № О 
(a) If yes, percentage of lecturers to be attended. 
24. Distribution of marks for internal (sessional) and final Examination. 
Courses Internal(%) External(%) Pass percentage 
B.Ed. 
(i) Theory. 


(ii) Practical Work. 


(iii) 


Internship. 


Appendix 91 


25. Who are generally the examiners of theory papers? 
(i) Internal. 
(ii) External. 
(ii) Both. 
26. What are the co-curricular activities offered by your Institution for pupil- 
teacher for training and development. 
(i) Drama and cultural activities. 
(ii) Sports and Games. 
(iii) Debate and other literary activities. 
(iv) Any other. 


27. How are these activities organised? 
(i) Pupil-Teachers are divided into different houses 
(ii) ^ Pupil-teachers have their associations. 

28. Do your teachers participate in curriculum development 


Renewal, programme? Yes П № П 
29. How do you integrate the education of the disabled students? 


30. When was the syllabus last revised? 


EXAMINATION RESULTS 
31. Course wise result of students in the last 3 years. 


Enrolment 


Course 


(i) B.Ed 


1994-95 


(ii) Normal 
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32. Do you follow the Semester System? 
STUDENTS WELFARE 
33. Isthere any hostel facility available for students? 
Yes [Ы] № [s] 
(а) If yes, number of girls and boys that can be accommodated. 
СЕ = Boys 
34. Are there any medical facilities available? 
Yes Ll No [а 
35. Does the institution guide the pupil teachers as regards the available 
opportunities for employment? 
Yes L] No [x] 
(a) If yes, please specify the activities. 
36. Does your institution keep a record of its graduates and Conduct a follow up 


study? 
Yes П № [] 


(a) If yes, what is the percentage of 
(i) ^ Employed. 
(ii) ^ Under-employed. 


STAFF DEVELOPMENT AND STAFF WELFARE 


37. 


What is the staff strength in your institution? 


| Sanpaned (number) | Imposition (number) 


Principal 


Professor 


Readers 


Lecturers 


Craft/Music Teachers 


Other Teachers 
Educators 


БАН 


Section Officer 
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Sanctioned (number) | Imposition (number) 


(viii) Lab. Assistant 


(ix) Sr. Clerks 


(x) Junior Clerks/LDC 
(xi) Peons/helpers etc 


(xii) Audiovisual operator 


(xiii) Technical Asst. 


(xiv) Librarian 


(xv) Other Library staff. 


(а) 


(b) 


38. 


If you do not have the sanctioned strength, please Mention the reasons for the 


same. 


Do you have appropriate staff for teaching 


(i) ^ Vocational 
(ii) ^ Handicapped 


(iii) Special needs 


Students/trainees 


staff of your institution. 


Designation 


Qualification 


Yes Г] № Г] 
Үез Ll No [| 


Yes Г № [] 


Speciali- 
sation 


Please mention the qualifications, specialisation and experience of academic 


Experience 


of Teachers 


in School | Tr's Training 
Institute 
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39. Please mention the mode of recruitment of academic staff. 


40. If your institution is a private one, are you paying salaries to the staff at par 
with their counterparts in govtinstitutions. — Yes | ] No [] 


If no, how much per month the following categories of teachers are 
paid? 

(i) Professor 

(ii) Reader 
(їй) Lecturer 
(iv) Other Teachers 


41. Do you depute your teachers for Seminar/Workshops/Conferences? 
wg №0 


(а) How many of your teachers have attended refresher and/or orientation 
programmes organised by academic staff colleges? 


(b) Do your teachers participate in the development of instructional 
materials/teaching aids? 


ys] № 
42. Does your institution organise seminars ог any other staff Development 
programmes? 
wg №0 


If yes, how many such programmes have been organised By your 
institution in the last 3 years. 


43. Is there a provision to orient teachers on? 


(i) Operation blackboard Yes [] № Г] 
(i) Minimum levels of learning Yes [1 № П 
(ii) Building relationship with community Yes Г] № П 


(a)  Ifyes, please give details 
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44. Does your institution have provision for? 


(i ^ Provident fund 

(ii) Insurance 

(iii) House building advances 

(iv) Vehicle advance 

(v) Formal advance 

(vi)  Medical-imbursement for the staff 


(уп) Leave Travel Concession 


45. Do you have medical facilities available for the staff in The campus ? 


46. Are there staff quarters for? 


() Principal 
(ii) ^ Teachers 
(iii) Administrative staff 


Yes П № 
Үеѕ [0 № 
Yes sd] No 
Yes E No 
Ys [] No 
Yes E! No 
Yes [] No 
Yes Г] № 
Yes [1 № 
Yes Е № 
Yes El No 


Са EE 115 


0 


(a) If yes, what is the overall percentage of the staff using staff 


accommodation. 
40 and less 40 – 60 


47. Does your institution have any alumni association? 
(a) If yes, please specify the activities. 

48. Ро the teachers regularly publish articles/papers in 

Journals? Please let us know their contribution in 


The last three year. 


1. 


2 
55 
4 


60 апа ађоуе 


Yes [] № 


[О 
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49. 


50. 
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Please indicate the entitlement of leave in respect of the Following: 


(i) 
(i) 
(iii) 
(iv) 
(у) 
(vi) 
(vii) 
(viii) 


Casual 

Special Casual 
Compensatory 

Earned 

Medical 

Half-pay leave 

Leave without pay 
Academic leave/Study leave 


Are you and your teachers invited to the programmes organised by participating 


schools? Yes EL] No Е] 


(а) 


If yes, how often? 


ADMINISTRATION AND FINANCE 


51. 


52. 


33. 


(а) 


What аге the problems related to management in your institution? 


What is the amount of fee charged annually? Please give the break up 


@) 
(i) 
(iii) 
(iv) 


Tuition fee 

Library fee 

Capitation donation/Development Charges ес 
Other fee 


Are there any fee concessions for students? Yes L1 No [8] 


What is the criteria for the award of such Fee Concession? 
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54. What is the annual budget of your institution? Take the previous year as the 
base (1995-96). 


(i) Salaries 
(ii) Pensioning Benefits 


(iii) Other than salaries 
and pensioning benefits 


55. Please mention the source of Revenue/Income. 


(i) Fee 
(ii) Donations 
(iii) Endowments 
(iv) Govt.Grants 
(v) Any other 


56. Have you got any developmental grants in the last 3 years? 
Yes fen] No [7] 
If yes, for what purpose? 
0) 
(8) 
(iii) 


IN-SERVICE PROGRAMMES 


57. What are the kinds of in-service programmes for teachers/ also mention their 
duration. 


Course Duration 


97 


98 


58. 


59. 


60. 


61. 


62. 


What is the number of participants covered in the last 3 years? 


How do you evaluate these courses? 
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How do you impart the courses? 


(i) Exclusively with the help of own faculty 


(ii) With the assistance of apex institutions 
Like NCERT, NIEPA. 


(iii) Other Resource persons 


Is there any follow up mechanism? 


If yes, please mention. 


Yes 


Yes 
Yes 


Yes 


ET СЕ АДЕ 


№ [|] 


ко[] 
Мо, 


№ [ ] 


What аге the specific problems faced while conducting these Inservice 


programmes? 


RESEARCH ACTIVITIES AND FUTURE VISION 


63. 


64. 


Is there any provision of research activities? 


If yes 


(i) Projects completed 


| (ii) Projects at hand 


Yes 


Г] 


Please mention about the innovative activities of your institution. 


№ [] 
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65. 


66. 


67. 


68. 


What are the Strengths/Weaknesses of your institution? 


() Strengths 


(ii) Weaknesses 


What plans do you have for the improvement of present programmes and 
development of your institution? Please mention priority wise? 


Do you see any future challenges? Yes Ll No Г] 


If yes, what аге these. 


What additional Resources would you need in the 9" Five Year Plan for 
revamping your institutions? 
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QUESTIONNAIRE TO TRAINEES/STUDENTS 


Name. Ms/Mrs/Mr. 
School: Deficit/Private aided. 


Address- Block Pin code District 


Qualification and Experience 
(i) Year of service 
No. of teachers teaching in your school – 


Trained Untrained 
Male Female Male Female 


Present Salary — Basic Pay — Other allowances. 

Are you satisfied with the pay you are getting? Yes/No 

Do you take private tuition or give any remedial teaching To your pupils? 
How far is your school located? 

The house you reside. 


Rented 
Own house 
Thatch 
Katcha 
Puca 
RC. 


Do you belong to any organisation? Yes/No. Comment please. 


Do you belong to any social organisation in the locality. 
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13. 


22. 
23. 


24. 


25. 


26. 


27. 


28. 


29; 


Do you get invitation for social function. 


Frequently 

Rarely 

Never 

Do you participate in sports? Yes/No. 
Do you participate in cultural activities. Yes/No. 


Do you organise Sports in cultural activities in school? Yes/No. 
If yes. How? If no. Why? 

Do you prefer boys or girls pupils and why? 

Are there any overactive and restless students? Yes/No. 
If yes, how do you deal with them? 

How do you deal with children who are frequently absent? 

Have your school been inspected? 


Do you get any advice or suggestion from the inspecting staff in relation to. 


(i) Subject prescribed. 
(ii) Extra Curricular activities. 
(iii) Helping with student temperament, like extroverts, introverts and so 
on. 

Do you follow the text rigidly? Yes/No. 
If no, comment on the pattern of flexibility and autonomy. 
Do you read newspapers, magazines and other story books? 
Do you tell stories and other interesting events to the pupils/ 
Do you sing, dance and play along with the pupils. 
Have you attended any in-service training. 
(i) | PMOST 
(ii) SOPT 


(iii) Training outside the state. 
(iv) Апу other. 
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30. 


ЗЕ 


32. 


33. 


34. 


35. 


36. 


37. 


38. 


39. 
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Do you have any difficulties while attending the training? 
(i) In-service. 
(п) Pre-service. 

Please comment on the effectiveness of such training. 

Your family status. 
(i) Spouse earning/Not earning/Living/Dead/Deserted. 
(ii) Number of children. 

(iii) Any other dependant. 

Do you have time to prepare your teaching? 

What do you have to say about your workload? 


Do you share the responsibility and help other teacher when there is a need? 
If so, how do you manage. 


Do you have any suggestion to offer? 
(i) How to improve the professional skills of the teachers. 
(ii) What type of enrichment programmes. 
(iii) Administrative procedure in school management and your time 
management. 
Who motivated you to attend this teacher training? 
Are you attending the training because you have to do so? 


What are the incentives you are getting. 


Your views and comments on the training. 


